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:SUMMARY

. .

To date, no study has been reported in the
,

research

literature that specifically analyzes the social'inter-

..-

vention methods Black,school-basea social workers who

work Orimarlly' iith Black youngsters'. In fact, very few

.. . . - ...--

empirical studies have been - undertaken to:identify and
_ .

.

examine to tasks and strategies of social work'e'rs in
.

.

_ .

public schoOl settings of any description. Moreover,-

moSt analyses of the relationship between the Public school

system and the Black community have not focused directly

on the nature of social inventions,-but indirectly.on .h

the achievements and aspirations of Black Children. There-
, . .

3

fore, the primary purpose of this exploratory study by the

Mental Health Research and Development-Center of the Insii- .

. .

tutehas been to.devhcfp-drea which will be itmediately,
.

useful in improving'th; delivery Of mental health services

to 14acic students.
f k

, t

. It was leticipated that important insights would be.

gained into the professional practices of ,Black social '-
.

,

- workers in preUo minantly.Black if datapublic schbol systems
' , ;

_ ,... --.

. were gathered - from the social workers themselves. and_ sii
. ,

,

,

a.
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jected to rilorods analyses. With this objective, relevant

relationships between the characteristics of the social

workers interviewed and significant elements of their prac-

tice

,

were closely examined. Thus the insights gained into

the nature of Black social interventions in the public school

,system promise to be useful in such practical applications

as: the development of curricula for schools of social work,

'the orientation of new, Black social workers to job, school,

and community expectations; and especially, the administra-

tion and conduct of innovative social work practices in

predominantly Blatk'schoolg. , ,)
One hundred seventy eight Black social workers in seven

large urban school systeig were interviewed for this study.

Relponses to a detailed questionnaire were elicited through

personal interviews conducted-by trained interviewersi_ Re-

spondents were questioned in two broad 'areas: 1) their4geic.

functional characteristacs-(e.g., work context, ,education,

professional orientation, etc.), and 2)
1

their school social.

work practices (types of tasks performedll fiequency, etc.).

-.Their responses constitute the data baselfor the exploratory

investigation presented in-this report.

Briefly Stated, the pajor findings of this study are as

follows:



a

t

The vast majority of the respondents (82%) were

female, hair darkted Ma§ter of Social Work' degrees

.(730, and were highly experieixe4 having had
'

an'average lob tenure of 19 years.

e

2)- Few oflthe. respondents (17%) had-undertaken-

field placements in school'settinis during

their graduate; studies, and most (77%) had to

learnlearn the expectations of their-jobs-on their
/

.

own after being hired to Work in public school

systems.
. J

Most respondents (iO%) reported having a high

degree of autonomy in,their,jobs, and tWo-

thirds or 64% 'expressed ..a high level of satis

.faction with their work.

The primary professional"technique in this

study involved casework services to the indi-

vidual child. 1)

The primary treatment strategy used.in working

with Black students was to provide personality

support.' This "fact suggests that One of the'

major, pi'obiems Black school social 'workers

have been confronted with is poor self- concept --

that is, 1p self-esteem and low self-worth--on

the part of Black students. There was little

evidence' to suggest, that the Black school soei*al

4



vi

*workers interviewed were actively working with

aggressiv,t, hbstile Or enraged Black youths:

6) Situational factor --such% as number'of schools

served amd casel ad size- -were observed to exert

greater lnflue ce on treatment strategies,than

attitudinal heOreticai factors such as career-7

commitme eduCation, and profeSsional partici-

pation

The espondents indicatbd that their-suggestions
I

r change were generally welcomed and accepted;

however, they repotted having little contact.

With'executiVe-level schoolfadminiStrators.

These two factor's taken together Suggest that

efficting change hasrespondents' Potential

been underutilized.
t.

At the end of_Chapter,VIE nine specific hypotheses

. fut.40 investigation.

based upon tfiese and related: fiddings are presented for
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I. INTRODUCTION

Problem Formulation

Social workers play a unique and paibtentially significant

role in the conduct -of urban,school systems. In general,

the school social worker is responsible for 1) working with

school administrators, parent, community- agencies, students,

teachers, and other school staff in the identification of

financial, medical, nutritional, recreational, educational,

.cultural, and social needs of childrenin'schools and 2)

initiating cooperative planning for meeting these needs:.

More specifically, school social workers deal with the social

ills confronting students through 1) clinically-oriented

activities:aimed at the problems of individual children and

2) systemic activities aimed at addressing broad social

problems, impacting on at-large Student populations.

Many of our larger urban school systems are becoming -

minority dominated, particularly by Blacks,' and the role of

the school social worker is'also increasingly being filled

by minorities. At the same time,, these urban school systems

have become singular manifeitations of in titutional racism

and Class oppression and, as such, cons itute an increasingly, -

complex environment in which to grow up. Blackand minority

14
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school social workers therefore play, or should be playing,

vitally significant roles in the contemporary, urban, public

education process.

The school learning experience prepares the minority

child for the world in which*he or she currently lives and

for the future. Minority school social workers, therefore,

serve in one of the most significant of the community's

4

institutions. .How the minority--specifically Blackschool,

social workers function and-what they do in the predominantly
A

minority-Populated urban school systems has potential impli-

cations for educational policymaking at all levels of govern7

ment as well as for the social work profession. Yet, very

little is known of this important subject and few relevant

empirical studies have been undertaken.
o

p

Purpose of Study

in light of the significance of Black school social

workers in today's urban educational systems and the lack

af empirical studies of their activities and interactions,

an' exploratory study of the subject was undertaken. This
'

study was Chosen with three basic purposes in ,mind: . 1) to

increase the general !knowledge base, 2) to clarify concepts

and 3) to outline areas for:further, research regarding `the

role and practices of Black school social workers.

15
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Objectives

In keeping with the broad purposes outlined above, the

objectives of the study were:

1) to identify the functional chaiacteristics of

Black school social workers;
41,

2) examine basic methods and techniques used in

diagnosing individual, family, organization and

community problems and resources;

to' identify the theoretical frame of reference

used by these practitioners by analyzing the

tasks and client orientation of Black school

s=ocial workers;

to analyze Organizational and attitudinal

variables which influence, the..- treatment strat-

egieS of the social workers; and

5) to develop conclusions and hypotheses concerning
1

the role and function of Black professionaLS
1

the school 'Settin'g.

Literature. Review'

There are few empirical studies of Black professiral'

supportive-pet'sonnel in the field of education and no 1,\
studies specificallr.on the Black school Social worker

;Most analyses of the relationship between the school sys-

tem and the Black community place emphasi,s- on the Black
. .

1
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child 'achievement and level, of aspiration. Although

several articles hayp:been written on the significance

of race in social work practice, they tend to be con-_

cerned primarily with helping white worker's relate to-

Black clients (Fibush, 1965; Gochros, 1966; Saunclers,

19.69; and Reeves, 1971). While this particular Coll- .

<

cern has merif; the Black social worker who wants in-

formation onlmechanisms for developing meaningful

relationshipswith Black clients will find little
1

guidance in the current literature -. Consequentl,
. .

thesliteraturl that has been'reviewed for_this expor-
.

atory study foCuses on the following issues ofconcern

to school socill work practice in general: li'the

relative value 'Fif pract-itioner orientation in helping

gtudents. (clinical vs. social) and 2) the identifica-

tion of behavioral tasks and techniques employed by

school social workers,

Williams (1970) and ostin (1962) haYe examined
1

. ,
I

related
. 4

the issues to the Iinical-Vs. _the social

rs and the behavioral tasksorientate n ol social work

and techn qu s that social workers have employed in

working with their clients. Costinj1969) analyzed

the profeisional tasks perf rmed by school social'

.workeis a d determined the mOortante of thes tasks

.

4
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for-the attainment of social work goals within a schoOl

setting.. Factor analysis Was used.to id'enti'fy cluster's

of activities: The Costinstudy suggests,that.there

are two distinct schools.of thought. ,According to this:

study, it can be argues) from., an historical perspective

that the' target of intervention and the techniques

utilized-by social workers have changed-6V:er time:.

During the early part of tiietwentieth century,. school

social'workers were primarily concerned with social

reform .and focused their intervention strategies on

school and neighborhood -conditions. After World War-
,.

II, the ,emphasis - shifted to clinical concerns as there

was a tendencY'for school social workers to use inter-
i

vention techniques that specifically,permitted.them to

render psythblogical services to individuil,pupils or

pareAts. -

Although theoriestof social Work practice assume a'
, 1

. .

conflict be'tweenthe reform -tive and clinical orienta-;

'tions one Study fails -too support such an assumption:

,8ped4cally4 Taber,andlVattano (1970), using a study
.

,

,

samile\of 821 practicing ocial woxkers, concluded
,

,. .

1 . .

.

(thro4gh tfie.technique,of factor analysis) that the,

1

.

asSumedt conflict was not borne qut by empirical study.

i

I

5
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L:Ih a recent studk, Stuart CI970} examined the judgthents
- i -

and values uhdrliririg school social work practice and found

that the majotity of the workers questioned believed that

'family etperienceS explained more of the variance in school

difficulties for Students than school,explerience.s When

.asked IOr'their preference regarding intervention targets

(students,-peers?-or parents), the mapritYl of these scho?1,

social workers indicated that they wanted to-work with the

3drents.
:

o .

i
c.

e
..;.Y=.

The prefernce-of
-
schOdi social. workers for working

1
,

---- , .,-
. , ,

mith_iddividualt _(prellts or students).rathJr than,sysem,
..,

wide structurei.suggeitS-that.the crihical orien.titiOn is

Still a very imports t frame re erence in their trek tment

strategies. These social scientists have tendedito

size the strengths, rather than thejreaknesses of the B ack

- Jfamily.

paitents

The desire ,pf school 'social workers.fo

home intefestin'rpraraises
r

r

in light,df_the'fact that some sociai
. . ,..,

- I

BillingsleY-.X19P0), Stapl,es (1271r; an

-. I , 6pointedly que-stioned the conceptual,ba is fOr Suggestihg
. ,

.
- T

,.that the tafgetf intervention should be Black .p'arentg.

1 Bartz and IECara-iz (1970) have an4ly
. ,1

,

-t-ions of those liter Ventioll progra4,
... , 4

work kith

iallyzjiCal issues --espe

cientists such I
Ladner1(1911)" --ave

zed the underlying assump-:

the public schools

O

19
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that tacitly label Black behavior as pathological. They

have suggested "that a cultural difference model might serve

as an alternative to the genetic inferiority and social

pathology models. Utilizing a social system frame of,ref-
..

erence, ,BiDingsley -(1970) has demofiltrated the virtue of a

nonclinifcal approach to assisting the Black community-"-

especially the Blacfc'family--in developing the eductional

potentials of Black fchildren.

Although school, social workers prefer the individual

casework:amoach, it-is'clear Srom a review-of the liter-
-1

ature thilt there needs to tie a.redefinit-on orthe role andon

. .
,

fun tion-of these practitioners-in the school setting it-

self. It'is also ,clear hat there is a need- to-eXPeriment

wit new methods of int rverition. Stuart (1-970) emphasized
.

that the primary clients-for the school social workers

shoLid be_the teachers. If social _Workers were to work
1

I

directly-Kith the teachers, .a larger number of students
-.

Wobld betefit froi their services. There have been other

au thors"(GOttlieb andG ttlieb, 1971;-Vintee:and Sarii,
,

5) igho.have also str d that school social workers

uld aft mpt to modif' organizational and administrative

pa/terns W thin.the schoOl in order to overcome school-wide

patterns o negative sanctioning, "negative record-keeping,

uegatiye expectations

, t

in ome,, fam.klies.'

-

with respect to,studemts from low-'

20



8

.

Method
. A

Sampling Procedures. A' series of personal inter-

views were conducted with Black school social workers

practicing.in relatively large,_ urban school systems

with significant minority student populations. The

school systems were further required to have at least .

twenty.Black schoOl social workers and to be relatively

close to Washington, D. C. Cities selected according to

these criteria were Atlanta, Baltimore, Chicago,-Detoit,

Gary, Indianapolis, and New York.

The next methodological task to be,addressed was the °

development of a sampling fraine. In this connection; the

following four potentiaf sources of.infdrmation were ek-
x.

- I .

plored: the National ASsociation of Black SOcial Workers,

the National Association of Social Wokeirs, the National

Council on Social Work, and the National Education Association.

ft was found, however, that none of these organizations

compiles data on membeiship by race. "tolitacts with student '

; ,
social servicesoffices in each of the c. .ties in f>

1

the successful identifi-cation Of Black sChool social workers

-1
and a comprehensive list for the seven cities waS.4eveloped.

School systems in the seven cities ere contacted.

f'again, and all agreed to participate in he study. Letters'

were then sent to 308. Black school social workers explaining

the purpose of the study, soliciting therr participation,

21



and requesting personal interviews. The overall response

rate. was 58 percent. The.distributioiof participants

interviewed was as follows:

Number of Black'
City SchookSocial Workers

Number .

interviewed
Response

Rate

Atlanta 2& -71%

Baltimore 32' 24 75%

Chicago 40. 23 561'

Detroit . 56 41 71%

Gary 30. 24 80%

Indianapolis 22 20 90%

New York 100' 26 26%

TOTAL 308 118 58'%

The-number of respondents (178) and the mix of-citips is

felt to be more than adequate in view of the expldratory

nature pf, the study.

Questionnaire Development. The instrument Was designed

to compile information about the, respondents in two,funda-

mental areas: 1) basic functional characteristics and 2)

# general methods and specific techniques they employed in

their jObsas school social Workers..

The questionnaire calle.cted data Omthe following ten

functional characteristics of respondents, seeking content

,information,as indicated:

2.2

0-
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1) General Characteristics -: job title, immediate

supervisor, city school system where employed.,

etc.

2) Demographic Profile: age, sex, income, years

living in city where employed, etc.

3) Professional Participation`,: membeiship in pro-
.

fessional.organizations, participation in con-

ferences and in-service training sessions; pro-'.,

feSsional journal articles read, etc.

4) Education: degrees held, field of Study, etc,

-5) Career Commitment: length of service, factors

-innuenCing job selection,. satisfaction with job,

etc.

Perceived Autonomy: ability to define- responsi-

bilities, have suggestions accepted, make changes,_.

degree of job supervision, etc.

Organizational Socialization:' initial jobexpec-'

tations and how learned, 'howland what job changes:

have taken place, influence of other staff upon

-performance of job ,',etc.

Client Orientation: psychodynamic or social en-

vironment orientation toward. students, attitude

regarding factors influencing student's behavior,

etc.

23
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.

9) Work Load:, number of schools served, number of
. . . .

.
.

- pupils serVed, size of caseload, educational level
N.

of students served, etc.

1-0) Schpol Compatibility: office- space provided,
r ,-

understanding of Social work by-those in work
.

,

environment, basiccefunCtion id school ssystem,'etc.

Themethods and techniques employed by the respondents

in working with Black students were elicited through a-
(f.

series of closed and open-ended questibns. :rhe Black school-

'social wrkers were first asked .to -. rank the frequency with'

which they performed certain tasks using a Likirt-type sCale.

The classification of tasks was imdeked after Costin's

(1969) study discussed above, and it Covered" the following.

four -area's of basic daily activities:

'1) diagnostic tasks

2) tasks ,related to working with children

3) tasks related to workini with parents

4) tasks related to working with school personnel

Responses were_cibtained for a total of 57 individual tasks.

The final,segment of the'questionnaire concerned strate-
,.

gies for working with Black students. The respondents were

asked to identify particular strategies or techniques that

had proved sucCessfuljn working with. Black siudentsv-.

Attention was specifically directed at the problem of poor

-s'elt.?-concept 'amongTalaci-students-i--

24
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.
The questionnaire used in the study, was pretested with`

ten Black social workers in, the. Washington, D. -C. school

system before the field interviews were conductech-

Data Analysis Plan: Retponses to the'205-Ttem ques'tion-
,

naire were edited, coded, keypunched and plated on magnetic

tape. Summary tables were *developed for each data item.

Open-ended questions- were examined, and adetetmination.was

made on the u efulness of each 4uestion. Major open-ended

questions that related to treatment techniques resulting in

broad ranges -of responses-' -were subjected-to content analysis

by a professional panel for the purpose of developing a man-
,

ageable number -of meaningful responses categories.

-Factor analysis was. -used as a data reduction technique

' for developing a manageable number of tasks out of the 57

.tasks to which the Black school social workers wereasked

'to respond. Indexes, consisting of groups of relevant data

items, *were constructed for six of, the basic functional

characteristics of the respondents., Individual questionnaire,

items were used as measures of two of the other characteris-

tics. Employing these data reduction techniques, the orig.-

inal 205 questionnaire items werereduced. to 14 respondent

characteristics (independent variables) and to 23 treatment

methods and tasks (dependent variables). To further

tate Conceptualiiatign of the data, all of the variables
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weredichotomiz.ed on a "yes"/"no" or a "hi"/"lo". basis. f

Finally, characteristic and'method/task variables were

I

cross tabulated amd measures of assoCiation were developed.

Associational patterns between the variables were analpp.d.

Data Limitations. The study is exploratory in nature,

with the purpose of developing a- general knowledge base,

examining relevant relationships,, and developing hypotheses

for further research regarding social work practice by

Black school social workers. T6 satisf-y this broad need,

a large number of Bak school social workers was surveyed.s
r

However, because the survey group constitutes neither a

census nor a probability "sample, caution must beapplied .

- ,

in generalizing from study resiilts,.particularly where the

overall population of Black school social worker S in. ,

volved.
I

Other limitations on. use of the data result fitiit the
. 4

relatively lowbtests of reliabiiity (coefficient alpha)

0 .

found for tfiefunctional characteristic indexes. While

.

this does no preS'ent a major problem" in an exploratory

study, interpretation oithe indexes should, again, be

done with caution. A detailed discussion of these and

ether reliability and validity tests carried out on the

data is contained in Appendix A.

2.6
(
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` Ibrganization of =Report
... -..

In -otae; to fAcilitate presentation Of the data, a
- . .

detailed:discussion-of the methodofogf and the analytical/
. ,

4

statistical'iechniques used have been left out of the body

of the report and -placed in Appendix A. Chapter II, "Func-
,

tional:Gharacteristics of Black'School Social Workers," and

Chapter III, "Methods and Techniques," provide a- asic pre-
. -

sentationlof the results of the-survey. Chapter IV, "Analy-.

.sis of Tasks and Client",-Orientatioli of Black School Social

Workers," andttWter V, "Variables Influencing Treatment

:Strategies and School-Social Woik Tasks;" contain analyses
4

of the data. The results of the factor analysis techniques

employed in the study are discussed, 'and the relationship
-

betNien basic functional characteristics of respondents

and the methods and 'tasks utilized by, them are explored.
. y .

Conclusions and recommendations fgr further
,
research are

presented,_in,,Chapter VI::. i

4
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II. FUNCTIONAL CHARACTERISTICS OF'
BLACK SCHOOL SOCIAL WORKERS

The focus of this chapter is on the basic functional

characteristics of the subjects studied. Specifically, the

followingbOic,functiona1 characteristics of the Black'

,school social,workers are presented and discussed: general,

characteristics', demographic profile, professional partici-
.

patron, education, career commitment, perceived autonomy,
ry

s ?organizational s-ocialization, client orientation; work load,

and schooI. compatibility.
s

General Characteristics

The largest 'lumber of subjects was employed by the

Detroit public school system. As shown in Table 1, the
' X

number of subjects ill' each of the other six cities is nearly

equivalent. The large majority of the subjects (76%) held

the.job title "School Social Worker." The small percentage

of subjects (1%) having-the title "Social Worker/ Attendance

Officer",suggests that-the historial attendance- officer role

has been largely discarded. from the work-role of'most school
t

social workers. In contras*, the job titles of the immediate

supervisors of respondents _wire more yaried, falling within

15-
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Table 1

General -Characteristics

Number Percent
of Cases Distribution

City School SisteM where Employed

1) Detrpit
2)- Naw York
3) Baltimore
4) Gary '

5) Chicago
6) -Atlanta

-7) Indianapolis
,

41
26
24 ,
24
23
20
20

23.0
14.6
13.5
13.5
12.9
11.2
11.2
TRU17

Job Titles of Respondents

'1) School Social Worker....... 136 76.4
2) Community Agent 14 7.9
3) Social Work Supervisor 6 3.4
4) Teacher Social Worker 6 3.4
5) Social Work Consultant..t. 5- 2.8
6) Family Service Worker 4 .2
7) Regional Specialist. . 3 1.7
8) Social- Worker /Attendance Officer._ 2 1.1
9)- Psychiatric-S6cial Worker 1 0.6

10) 'Pupil Personnel Worker 1. 0.6
17 100.0

.

Title of Immediate Supervisor.

1)" Consultant/Specialist/Coordinator 63 35.4,
2) Director 41 23.0
3) Supervisor -38 21.3"
4) Superintendent.... ............ 23 12.9
5) ScDool Principal 11 6.2
6) ,Con.sultant & District Supervisor 1 0.6,

-...,
.4,..

177 , 1.00.0

2,9



e I

17

suchNmajor categories as "Consultant/Specialist/Coordinator"

(35%), "Director" (23%) , and "Supervisor" (21%). For only a

few subjects (6%) did the "School Principal" =serve as immediate

supervisor to the school social worker.

Demographic Profile

Consistent with the historical development of school
-

social work, a ldrge majority 024) of the 178 subject& in

this study were female; their mean age (42 years) was within

the middle -age range; 'and-their income ($13,500) fell within

the lower-middle-income range. On average, respondents had

. resided in the urban,cities of their employment Por 27

years.

Professional Participation

This variable contained quantitative information to

assess the subjects' level .and mode of professionaljlartici-
.

pation. As shown in Table 2, a majority of the tlack school

social workers (660) attended two or more conferences in the

past year. Seventoy-four percent held membership int4o or

more professional organizations.- In-service sessions were

-held in the work settings of nearly all (93%) of these Black

professionals. The average number of in-service training

sessions held was seven and each respondent attended, on the

average, five in-service training sessions. The group indi-

30

1
ee
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- Table 2

Professional Participation

Attended -two co-4 more
conferences in the
'past year

A member of two- or
moreyrofessi6 al"
organizationiL

In- service sessions
held .at work' in the
past 'year j

NuMber of in-service
. training sessions
held at . ,

Number Of in,service.4
training sessions
at work attended

,1

'Number of journial
articles read the
past four months

MSW degree held

Number -

Yes _No
!Percent
Yes No Mean

118- 60, 66.. 33.7

131 47 73.6 -26.4

16.6- 12 93. -3 6.7

-6.5

4:- f

Yy

3..3-

131 4,7 73.6 26.4



4.
cated that in the past four months they had read an average

of three journal articles'. Table 2 indicates that, three.T.

fourths (744) of the subjects-had earned Master of Social

:Work (MSW) degrees.

I

Education

Table '3 shows that all of therespondentt had beek

awarded a Bachelor's degree. *The mean-year for receiving,

the degree was 1952 and 744 indicated an ,lindergraduate

major in the social sciences.,
5 v

As shown in Table 4 approximately eight out of ten o

the respondents (820) had received a Master's degree. The.

mean year for earning this degree was 1962--ten years from
,

the mean year for earning the Bachelor's degree. Table 4!

further indicates that slightlymore than half (511) of

. the school social workers have pursued graduate study be

y ond the Master's level. Alarge majority -(831) revealed

that they had received their Master's degrees in the 'social

work" area and that "direct services!' was the predominant

area of concentration (90 %,).

Table 4 indicate% that "field placement" was required

in the Master's study programs for nine out. of ten of the

respondents 01%). At' thei-same, ,time, only a small percent-
.

324.
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-Tble

-Undergrad ate Ed a.u
;

Nuintier' _Percent
, Yes1' .NO, teSi_j46

-DegreeS-Lieild:
c.

i
1 IBachelor's' degree: li',78-'

1

0 , 10;0=:0i
. Year -Badhelot' s degtee received i 1

Educational Fields "Studied

Undergraduate,,, Major.:

19S2

NUmber Percent
of iCases Distribution

1) Social Sciences ... . - . ... . , . , . l 141 7'3.6-
2)- Foreign li,angU,:kgeS.. ... . . - 13 7.3

. 3) Natural Sciences-- , --,, e i'
.4 il 6.2

4) Education , ;.1:-; - , -\8' 4-5) Business & Public oAdministra 3.dn !6- 3.6
6)- -Applied Art.J.. - ........ ..; ......,. . 1:7t

7) Fine Arts .. .11;'' . ; .... .... -.,-J . - - 3,-- 1-.3.
. 1 -8) Physidal Edpca:tion- . .13 ' 1.7 1,1

17F.' 14.00., 1 '-

as.

33
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Table- 4

,Graduate/Professional Education.

.. i

i

DeveIs_H#vdt
tl

stet' dogr ee. .... .... ,... .-. 146 32 82-4 18.0

Year N4,terr deiree received...: :

Graduate iOr beyond- Masterws.,.. .. IS 70 -51.-7 414

Doctorate M4 iee -.I 2. 176

Discipline o Master's Degree

Number -, -Percent

t:

of=Cases Distribution

'
1) Social

1
loft

121 ,83.4

2)- EducitiOn..... .... .,-
. . . . . , . - . . . .

1 2 t- . 3

3 )

,..... 12. 8-.3'

3) Guidance -A
COUnselihu. . ,. ... ,.... 7 4.8

4)-PsyChplogy --

,3 2.1

.

5.) Other t

"I

TTT
2 1.4"

- 100.0

'Area of Concentration Within

Master,SIDisciplIne
. i 1

I) Dir eCt Servicei
127 -oo.a

2) Administration -

11 7,8

S) Education
3- ,..2.1-

ITT' 100.0

Number Percent
Yes No Yes- No-

Number
'es -No

Percent
Yes .:No

SpeciallRequirements

FieldiPitaCement Required
in Master's Program

Type' Of Agency(s) -Where Field

PliceMent Undertaken

Mqical/Htalth; Others
vFaMily. Children's" Ser-'-

ices; Others -

ISChools, (Elementary)-Jr. 8

High, College)
jPiiblic--Welfare, Family, -r'
dildien' Services kr.;

Public Welfare ;-Others
Medical-Mialth; .Family,
thildreArs Services-
Medical/Health; 'Schools;
'Dither's 4

Family, Children's Service's; -

Medical /Health; Corrections/

130 13,-90:9 -9.1

Number - crer-Cent

of Cases Distri ution

27

23

22

12
10

9

20 -3

17 3

16,5

0

7

6

0
S

8

Criminal Justice
. i.. 6 4 5

9) Corrections/Criminal
,

.
Justice; Others-

3 318

10) FimilY, Children's'Services;
Schools

. -'..,- 4.tas ,.,.., 3 8

11) ltblic Welfare;
SChools ....... ..... 4 .1, 2,3 0

1'2) Corrections/Criminal
Jui-7

tice; Schools; Medical/
.

Health; Public Welfare-
1 0 1

:
100 0

Discipline-of Post- Master's Study

1) Social Work
t 41 54 7

2) Education .

25 33.3

-5) Public Administration
, .. 5 617

4) Psychology
A i

1.3
- 't!,"

.

34
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age (17%) did their field placement in school settings

1
(elementary, junior and senior high, and collegel,The_zwo

major disciplines in'which thb school !social. workers did

their post-Master's study were social work and education.

As presented in Table 4, the number .of professionals listing

the disciplines "social work" and "education" were SS per-
t

cent and 33 percent, respectively.

-Career Commitment

The career commitment variable reflects length of

employment in profession and positio 1, job satisfaction,

etc. Table S shows that the,mean length of time the respon=

dents had been employe4 as social worrers was 19 years. Ten
- ,

years was the mean time these professionals had been working

in their current positions. It is further shown-in Table 5.

that a high percentage of the school social workers (71%)

had prior Occupations-at the professional level. Three-_

fourths (74%) also reported that the Ljor factor

epcing their entering the-field was thie "nature of the

work."

As indicated in Table 5, only a small-number of school

social workers (696) stated that "prestige_and financial

;1, ,1,4,



Table S

Career Commitment'

. .

Number Perient
Yes No 'ies No Mean

Experience

Trained as Social Wokker..-..., 452 2S 85.4 14-.6

Years Employed aiSbCial Worker - 18.7
Years -Present Job............ 9.9-

.Number' -Percent
Of Cases 'Distkibution

8

OCCURation -or Prior Job

1)- PrOfessionil..4...., .... , 127
-2) Cleiical- -. '23

3) Service Worker 6-c

4) Farm Worker 3
S) Non-Farm laborer.-.- .. . , . , .3

6) Manager Administrator 3

-7) Sales _ .. ... _ :- .. ....... ._ 2

8) OPerative . 1

91 Public Protection:...- ll-

71.3
12,9

,- 3.4
1.7
.1.7

141
046

J ob-: .... ,..., R101 No Priok
In 100.10

Facters Influencing Job Selections

1) Nature of .Work..- 131 74.4
2) Individual & Environment* 32 18s2
3) Prestige/Financial Rewards. 11 62 I .4s.

4) Opportunity tp Serve/.
Family Influence , .2 11

TT6 -10070

Job Satisfaction

Number
Yes_ No Uns

Percent -

re Yes .No Unsure

Satisfaction Derived from ab.. 114 59 S 64.0' 33.1:

Plan to Continue in Present v

Occupation 126 38 14. 70.8. 21.3 7.9

Numbei 1 Percent
of.Cases Distribution

Reasons or-Plans to-Con-
tinue or Not Continue
in.Preieni Occupation

1) Satisfaction 81

2) Need for Change 27-

(. 3) Salary Ifs

4) Retirement 9-

5) Change in Status' 6

... .... , 6

./

TIT

*FaMily/Tea-che k/ Principal /Other

36

55.9
18.6
6.9
6.2
4.1
3.7

TUT7T
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rewards" served as factors influencing their lok.selection.

More than half of these professionals (64%) indicated that

they derived satisfaction from their jobs. A large number

.(71%) also revealed that they planned to continue working in
.

their present occupations. Over half (50%) reported that

the reason they planned to continue working in their posi-

dons was job "satisfaction." About one in five respon-
.-

dents (19%) cited the "need for change" as. the primary_

they'didnot plan to 'continue working in their present,

positions:

Perceived Autonomy

the °content information related to "perceived,auton-

omy" enables assessment of the. degree of self-directed

independence as viewed by the' school sotial) workers, As

Table6 indicates, a large number experienced positive

attitudes concerning the extent to which they were able

to develop.their own area of responsibility. Tour-

fifths of the resp9dents'reported they could develop

/their own area of responsibility-to a "considerable

extent" or' "completely." In contrast, slightly-more_

than half (54%) stated that they were able_tb make changes

in their work activities to a "ooniidetable extent" or

"completely.." A third (34%) chose A conditional response

for this category.

37
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.
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1- Table6

Perdeived Autonoty+.

Considerable . Very Not

Completely Extent Somewhat Little At. All

`Extent Able to 24 118* 30 4 2

Carve Own Area
of Responsibility

13.5- 66.3-- 16-.9 2-.2. 1,1

Extent Able to 11 84 60* 16 4

Make Change in 6.3 48.0 34.3 9.1 2,

Work Activities

Nearly All
The. Time

Rather
Often Sometimes Rarely Never.

How Often Work 41 '50* 68 16 2

Suggestions 23.E 28 1 38.2 9.0 1.1

Accepted

4 How Often Encour- 46 70* .39 20 1 2

. aged to Make
Suggestions

25,8
r

39.3 21.9 11.2 1.1

ould Be
Too Much .Improved Adequate_

.

Degree of Super- S 50 113*

vision on Job 3.0 29.8 67.3

+In the set of figures for each case, the first repreents
number, the second percentage.

*Indicates category in which mean scale value of ,the
responses falls.

33
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Approximately half of the respondents (51 %) reported that

their suggestions were accepted "rather often" or "nearly all

the time." A significant percentage (38%), howeVer, also selected

:the conditional "sometimes" response.for this category. Two-

thirds of the respondents (65%) reported they were frequently

encouraged to make work suggestions. As for job supervision,

two-third-467%) indicated that it was "adequate." A small
1

percentage (3%) stated' they had "too much" on-the,job super-
,

Organizational Socialization

Since.t -he school social workers in this-study are

fundtioning within a dynamic organizational system, the de -,

gree of their socialization into the organization of the

school is an important variable. As shown in Table 7,

nearly half of thed (48%) stated that initial job expectations

were "fairly well known. A moderately high number of these

professionals (34%) learned job expectations 'on their own."

For a majority of the school social workers (59%), assistance

'in learning job expectations was primarily obtained from
.

their supervisors. Table 7 shows that "asking" and "rRading"

were the major deans employed to learn job expectations.'

Only .a very few f. ho7,1,social workers (2%) who were provided

"orientation" to learn the expectations of their jobS.

39,
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Table 7

Organizational Socialization Processes
Related to. Job Performance:

Initial Job Expectations+

Extent Job-Expectations
Initially Knowm

liow job Expectations
Were Leafned

Very Fairly
Well Well.

*Not Very Not At
Well All Nell

34 85* ,..43 16 ,

19.1 . 47.8. - 24-.2 9.0
t,

t

Number i Percent
of Cases Distribution

1) Self and Others 76 43.2
2) On One's Dein.....:., , . 60 34.1
3) From Others...-.... 40 22.7

, -
17W 100.0

SchoollPersonnel Assis.t-
ing in Learnint Job
Expectations

1) 'Superirisor 68 58-.6

2) Senior SO'cial Worker. 21 18.1
3) Co-worker ,. 16 . 13.8
4) All '6 5.2
5) Principal /Sect. /Teacher 4 ,3.4

6) Other Pupil Pers., Worker 1 - . 0.9
116 100.0

Methods Used to Learn Job
Expectations

1) Asking 45 34.4
2) Reading 30 22.9
3) Coord./SUpv- Programs 23 17.6
4 -) Previous Experience 10 15.3
5) 'Confer with Superiors. '5 3.8;

6). Requests and Reports ; 5 3.8
7) Orientation 3 2.3

131

,y.

+,In the set of figures for each case, the first represAts
number,, the second percentage.. 0

* Indicates category in which mean scale value of the responses
falls.

.40
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Table 8 indicates that a large number (72%) reported

important job-Changes,to have-otcurred. ,A sitable: ma-

jorty (78%) agreed that the job changes were for the

better:. Respondents indicated that "legal decrees" and

"changes in job definitions" were the,two major source's of

job changes. Table 9 shows that high-level Administ-rators--

such as the superintendent and director of pupil personnel

services--exerted a major influence*on the school social

worker performing his job. In contrast, only a small percen-
t' .,. v.

tAge reported- that other colleagues have great influence

upon their own performance ofwork roles.

Client Orientation
-4;

Client orientation; as a key variable., focuses on

the intervention orientations of the Black school social

worker. In terms of their attitudes toward psychodynamic

concepts, Table 10 indicates that nearly half of the

Black school social workers agreed with thestatement "ef=

fective help to any client depends on understanding of un-

conscious motivations" and "the highest goal .of social case-

work is to free the client from inner conflict.". A moderately.,

high number also disagreed with the statements that attention.

should be focused on analyzing and understinding the per.son-
f

ality dynamicS.of individuals (statements 3 and Tble

10 further shows a fairly high number of the respondents



Table 8

- Organizational Socialization ProiC-esses
Related tb.Job Performance:
Changes'in Job Performance'

Number Percen't

29

Ye-s- No Yes_ No

Important Job 'Changes Have Occurred..:. 127 50 71.8 28.2
Job Changes Were for the Better... ..... 97 '28 77.6 22.4

How 4 What Job Changes Occurred
.

1) Legal Decrees ..

2) Changes in Job Definitions
'3) Staff-Faculty Changest In-'
, , Service Training
4) Decentralization
S) sBettel':Staff Cooperation
: with Client...... .. : .. .1 ........,
6) Work. Conditions Improved

.

,

Number.
of Cases

_Percent
Distribution

-4)-4)

36
34

:-..

-

24
18
e

11
2

.

28.8
27.2

19.2
14.4

8.8
1:6

.12S 100.0

.f Y

cV

j?

i.
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Table 9

Organizational Socialization Prbcesses
Related to Job Performance:

Influence of Other Staff Upon Perfbrmance of Job}

h.

Very Great Great
Influence Influence

Some In- Little
fluence Influence

No In=
fruence

School Board- 46 47* 38 . -10
19.9 26.1 2'6.7 21.6 5.7

Superinten- 38 68* 40 22 9

dent 21.5 38.4 22.6 12.4 5.1

Dir. of Pupil' 36 55 39* 29 14
Persofinel 20.8 31.8 22.5 16.8 8.1
Services`

Supervisor 23 59 50* 35 9

.13.1 33.5 28.4 19.9 5.1

Prindipal 14 45 68* 37 12
8.0 25.6 38.6 21.0 6.8.

Assistant 1 16 46 54* 45
Principal 0.6 9.9 28.4 33.3 27.8

Self and 15. . 49 64 *. '42 8

Colleagues 8.4 27.5 36.0 23.6

+ In the get of- figures for each case, the first represeats'
number, the-second percentage.

*'Indicates category in which mean scale value of the responses
falls.

43-
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,Table 1(1

Client Orientation: .Attitudes Toward
Psychodyqamic-Mindedntss Concepts+

. Relatively
Agree Neutral Disagree .

1) Effective help to any client
depends on understanding of
unconscious motivations,

2) The highest goal Of social
casework is to free the cli-
ent from inner -conflict

86*
48.9

84*
48.-0

66
37.5

76
43.4

24.

13.6

. 15 -

8.6

) The large social problems of 40 79* 5.7

toaay can-best be underttood 22.7- 44.9 32.4
when they are analyzed in
terms of individual behavior

..

Mrnamics

4) The reason the delinquency 32 _ 73* ,. 71

and family' breakdown are get-
ting worse- is- that the known

18.2 41.5 40.3

treatment methods have never
really-been given a chance on
a large scale

. ,

.

5) The goal of social work 35 68- 73*.prime
- service to the unwed mot -her is 19.9- 38.6- AL'S
the discovery and resolution of
her personality dynamics which

°

-le& her to become pregnant

6) Social workers can Change so- 18 48 110.*

ciety only through the, "medium
of the feelings of the indi-
viduals and.groups_who are

101.2
.

27.3 62.5

social work tlientt

In the set of'figures for each case, the first represents
number, the second *percentage.

* Indicates category in which mean scale value of responses
falls.

44.
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Table 11 .

Client Orientation: Attitudes Toward
Social. Environment-. Mindedness Concepts+

11 Some `workers should spend more
time helping communities- to
accept the Mentally iI1 rather
than working with patients to-
adjust .

2) Case-by-case treatment can
never make in-roads on socie-
etr's basic woblems

3) The Opportunity structure. in
which people find themselves
s the central Condition de-

. termining their behavior

4) Social workers- should be more
.-:== -concerne4 with the impact of

-*the environment-on clients
and less concerned, with per-
sonality dynamics

5) Social work has more interests\a
and goals in common with the
public health field 'than. psy-
chiatry

. ,

6) In combating juvenile delin-
quencyilocial workers should
work more with the neighbors,
and schools than with the
delincident and his parehts

AY:MS
Relatively
Neutral Ditagree

-74*
42.0

:-

69
39.2 - -18.8

66 766* 44
37.S 37.5 25.-0

64' 66* 44
36.8 37.9 25.3

i

43 87* 46
24.4 ,iv) 49.4 26.2

31 81* 64
17.6 46.0 36.4

13 73 '90*
7.4 41.'5 51.1

In the set of figures for each-case, the first represents
numberthe second percentage.

* Indicates category in which mean scale value of responses.
'falls.

45
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(40%) diSagreelwith-the statement that knowntreatment.

methods have never been given.a chance on a large scale when

applied to social problems such aS delinquency and family

breakdowns. In addition, tlfere was only a small number (10%)

agreeing with thestatement that "social workers can change

society only tfirough the medium of the feelings of the AI

0

individuals and .groups who are social workclients."

For- the social environment-mindedness cOncepts, Table

11 shqws a fairly high number of the; school social workers

e
selected the "relativelrneutrW scale...EA respond to 011-

,

*
six social environment-minded itets. At the same time,,a

rather hie number of- :respondents agreed with statements 1,,

2, and 3, which emphasize environmental effects rather than

clinical trfatment. When responses on both the LAychodynamic*-

mindedness and isociartenvironment-mindedness concepts are

compared, it is deal that these responses are not consistent,

with the subjects' attraction far providing clinical treat-
.

ment to the individual and working in the community to bring.

about environmental changes;

. Table 12 indicate& that the factor 'parents creating

positive attitude toward school° Was the possible cause of

successful student,scfiool behavior predominantly identified.

The "family experiences" factor was also selected as being,

4r
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TOle 12

Client' Orientation -: Attitudes Toward
Factors Influencing Student Success

Respondents were asked to identify causes of successful stu-
dent school behavior from the following, gist of factors, or
.combinations of these factors:

ta) Intrinsic reward. of learning
(b) Parents creating positive attitude toward school
(c) Teachers skillful in classroom social behavior

management
(d). Teachers skilled in presenting materials

Factor Mentioned Singly or in Combination

'Process Influencing
Student Success

4.

(a)

Rewarding
,

5.

13'
..)5

all.
Parents

-13
.ii) 31

(c) '

DiScipline
(d)

0

Teaching

Rewarding -.. ,
Parents * . ***

-Discipline
Teaching 1 16
Discipline /Parents...: 30
Toaching/Parents S .

=Discipiine/Learning 30
L TeachingiLearning-. , S

Parents/Learning- - - 30 - 1 . 8

All.....1. ...... ....,. 43 43 4 -3 4 43'
..,..4 .

Total Respontes 105 141 82 54
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Table 13

Client Orientation: Attitudes Toward
Factore Influencing Student Difficulties

Respondents were asked to identify causes of academic and
behavioral difficulties for students from the following ligt
of factors, or combinations of these factors:

(a) Genetic =and health factors
(b Family experiences,-
(c) Peer experiehces
(d), Experiences in school I

I

Factor Mentioned Singly or in Combination

Area of Student (a) (b) (c) fdy
Difficulty 'Health Fami- y Peer's School

Health,...-., 2

Family.... .. 0 S
-Peers ...,4- 11

School-, -4) 1

Peers /Family.. -i 6'

School/Family- 12
Peers/Health 6

School /Health -

Family/Health
All ,84

-21 1

25 1

6 -11'

84 84 84

Total Responses 111 162 92 101

G.
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the major cause of academic and behaviokal difficulties for

students (see Table 131. School social workers,preferred

the "parents" to'be the target-of 'intervention for helping

to solve the .problems of their students. Significantly,

"teachers" and "peers" were not, frequently selected'as

targets of intervention. Although the respondents selected

the parental factor as having a strong influence on the

child's school behavior, they nevertheless worked directly

. with the children exclusive of their families. .

'Work load

Sli.ghtly more than half of ,Dhe school social workers
-*

(52%) did not consideljtheir caseload too large. The mean

number of cases was 66; the average number'bf schools

served was generally large, having A mean number be»

tween 1,000 and 1,500 pupils.. Approximately 70 percent of

the school social workers served pupils at the elementary

school level. More than a tenth (14%) served pupils at the.

senior high school level; Less than a tenth, the junior high

school'level; about three percent served both elementary. and

junior high schools; about two percent served pupils at all

levels; about one percent, preschool
)

children; and only one

respondent (0.6%) served both pretchool and elementary

school children.
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School Compatibility

The school compatibility variable has both a structural

and a perceptual component. The structural component is

concerned with determining whether he school social workers

have adequate physical facilities to aid in rendering

of services to students. The perceptual component is con-
,

cerned with determining the Perceptions of the school social

workers and how their co-workers view them and their roles.

Table 14 shows that four-fifths 9f' the respondents (82%)

reported having office space in the schools thejr served.

A high proportion (63%) reported sharing an office with

other school personnel. The majority
,

of schoo4 social

v.
workers who shared an office nalso reported that arrage-

Z . e \\'
C'

Q7'
.

ment interfered with their effectiveness. Four-fifths.-of

0
. .

, the social workers questioned (82%) indicated-that "lack-of
7 '

privacy" was the major reason for this impaired effective-
'

ness.

Table 15- shows that most of the school personnel listed,'

had a fairly good Understanding .of the role and fundti6ri of

the school social worker. The "psychologists" were rated

especially high in their iinderStanding of the work--role of

school social workers. The school social workers also gave--

high positive ratings to school "principals" for their

knowledge of the problems social workers experienced. In

t.)
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Table 14

School Compatibility:
Structural Component

Office Space

Number
of Cases

Percent
Distribution

,Yes No Yes No

Office, at Schpol .......... 145 31 81.5 17.4
Share-bffice with "tether POrChnnel,_ 02 -5 -7- 61,4 -{qC)
Sharing Office Interferes
with Effectiveness....... . . ... 57 34 37.D

Why Sharing Interferes
with Effectiveness:

1) Lacjebf Privacy ...........
2) Ina ecidate Fatilities
3) Lack of Space'

Number Percent
-of Cases -Distribution

49
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Table 15'

School Compati6ilitPerceptual

Component'.

Understanding of Social:Work by Those in 'Work Environment

,

1

lbw Well Others Know
What School Sociall '
Woik Really EntailS:

1_) Psychologists 1

2) Principals

3) Attendance
-Officers

) Counselors

5).-Nurs.gs

6) Assistant
Principal

7) Parents

Extremely
!4e11

73
43.2.

37
21.3

_ .

23
17.8-

29
18.8

30 -

19.6

16
10.8

,

15

-7

Quite Rather Next Too Not At
Well Well =Well All-Well

64,' /4 6 2

37.9. -14.2 3.5
,

1.2_

69* 49 18 1';

39.7 28.2' 10.3 0.6

.

48.* 41 16 1

37-.2 '31.8 12-.4 0:8

50* 53 18 4:

32.5 34.4 11.7 2.6

51 40* .28 4-

33.3 26.1 -18.4'" D .2.6

53 51* 18 5

39.2 34.4 12.2 3.4 .

43 72* 32 7

, . 8.5 -; 24.4 40.0 22.2 4.0
st ,

81.4) Teachers 8 50 63* 48- 3

4.6 29.1. 36.6 28-.0 1.7

) Students 8 : 34 63* 58 9

'4.6 ,s. 19.9 36..6 33.7 5.2

Very Fairly Not. Very Not At
Well Well Well All Well

How Well Superiors 71 69* 31

Know Problems 39.9 38.8 1.7.4

7

3..9

.

+ In the set of figures-for each" case, the first represents
number, the second-.percentage:

* .Indicates.- category in which mean scale value of the responses
falls.



contrast, "teachers" and "parents" received the. second and

third lowest ratings. "Students" were rated the lowest in

"understanding" of school social workers' roles and problems.



III. METHODS AND TECHNIQUES

This chapter focuses bn broad diagnostic tasks,

including thoie related to working with children, families,

and school personnel. Strategies for working with Black
fr

Students and the identification and treatment of Black

students with poor-sel.f-concept are also discussed. The

investigators were particularly interested in seeing

j. whether Black school social workers had e.dVelolied, or were

developing, new intervention tasks and strategies to serve

Black students more meaningfully.. Hence, the participants

were asked to identify the tasks and strategies they used

in. working ;with Black ypungsters. These tasks and strat-

egies were then,conceptualized as dependent variables.

Diagnostic Tasks

Participating 'school social workers reported spending

the greatest part of their time (see Table 16) on diagnos-

tic tasks that generally involve "distinguishing between'

.normal.and problem behavior in a child" and "recognizing spe-

. ,cific social and educational factors which limit a pupil's

41
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-Table 16

.Basic Daily Activities
-"Frequency of Diagnostic Tasks+

Diag.ostic Tasks

0 O..

0 .0
..-1

3
a)

cti 0
0

.0 M

.2 c-
E4

1.4

tr) CU ja)0 S:
(D.tri

Distinguish between normal and 87 33*- 12 21 .13 - 1
prOblet behavior in a child. 52.1 19.8- 7.2 12.6 7.8 0.6

Assess' the child's fuhctioning 69 31* 20 22 24 1
in relation to his neighbor- ' 41.3 18.6 11.9 13.2 14.4,0.6
hood patterns and other-cul-
tural influences.

Obtain psychiatric, psycho- 38 18 ,24'f 51 '34- "2

logical; or social casework 22.7'10.8 14.4 30.5 20.4,1.2
consultationS when problems .

in diagnosis ocdur. ,

!

10 6

6.O 3.6 ,

.

'

'Obtain from parents,informa- 73 29* 20 30
tion about the fatily's fdnc-
tiOhing, ,...-..

-..,

43.5 17.3
,

11.8 17.8

Obtain from parenfsAinforma- 73 34* 23 -21
tion an the child's behavior
at home and his previous-
devploptenX and experiendes.

42.9 20.0 13.5 12.4

Recognize specific Social and 96 33* 16 17
educational, factors which limit
a pupil's progress.

56.7 19.5 9.5 10.1

Obtain information frot other SO .35 25* 39
agencies that have had experi-
ence with the child and/or his
family.

29.9 21.0,15.0 23.3

14. St#

8.2 3.0

5 2

3.0 1.2

16 2

9.4 1.2

* Mean scale value of the responses.

In the set of figures for each case, the first-represents
number, -the second percentage.-
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progress." At the said; tiffie, school social workers reported.

spending less time on diagnostic tasks that pertain to

"obtaining psychiatric, psychol6gicai, or social casework

.consultations when problems_ in diagnosis occur" and "obtain-
,

ing information from:other agencies that have had.experience

with the child andor his family."

Tasks Related to 'Working with Children

Ap Chown in Table 17, about half the ,respondents re-

pOrted that they were constantly helping the child 1)

_control or express his feelings appropriately; 2) develop

new attitude's or modify old onesl-and .3) understand the

ways in which a child's emotional or social problems may

affect his academic performance. In contrast, about 60

percent of the respondents did not devote more than a few

occasions per month to tasks that focus on: utilizing a wide

range of activity programs through which pupils can experience

and identify new skills in group interaction, workini with

groups of children, using the group protess. Nearly half

the respondents spent less than a few occasions each month

facilitating services, and activities that help to develop

skills which will improve the family's influence with the

child. The data show that, for 'a given month, about 40

pe'rcent of the respondents spent only a few moments each

56



Table 17

Basic Daily Activities: Frequency of,
Tasks Related to Workipg with Children

Tasks .0
o-f

.4 44

0
X0U.0

Ci

Work with_ah individual child
in a casework relationship.

Work with groups of children.
using the group process.

Help the child gain insight
into -his -emotional problems.

Help him identify the con- .
flicts and behavior which
interferes with constructive
interaction with others

/Help the child divelop his
personal, education goals
or values.

. Help the child control or
-express his feelings appro-

. priately.

Utilize individual and/or '
group_ discussion to develop
individual- understanding and
the growth of a positive self-
concept.

Offer the child opportun- ities
to talk out` conflicting feel-
ings and.goals in order to
establish priorities.

, Facilitateservices and activi-
ties that hell to develop skills
which will improve the family's
influence with the child.

Utilize a wide range of activi-
ty programs through which pupils
can experience and identify new
-skills in group interaction.

Help the child develop new
attitudes or modify old ones.

Interpret to,the child reasons
for his behavior and his rela-
tionship to others.

Help thf child understand his
abilities.

Interpret to the childthe na-
ture of his parents' authority
over him.

Help the child understand his
relationships to important
adults in his life.

Clarify the school's social
and academic expectations and
regulations,with the child..

Interpret to the child the na-
ture of the school's authority
over him.

Communicate to the child the
improvement which can be
expected in himself and/or
family.

Explain the ways in which
child's emotional or social
problems may affecf his

academic performance.

60
36.4

20
12.0

66
39.1

73
43.2

84.
49.4

75
46.9

52
31.0

SO
47.6

38
22.9

23
14.3

S4-

49.7

5$

35.6

82
49.1

43
26.4

64
38.6

52
31.8

43
25.7

63
38.2

85
50.8

35*
21.2

21
12.6

18.3

-32*
18;9

26*
15,3

37*
23.1

29
17.3

31*
18.5

26
15.7

=23
14.3

31*
18.3

43*
26.4

28*
16.8

43
20.9

34*
20.5

42
25.6

33
19.-7

30*
18.2

29*
17.4

33 20 -13 4

20.0 12.1. 7.9 2.4

30 29* 54 13
18.0 17.4 32.3 7.7

22*.

13.0

23
13.7

25
-14.7

13
S.1

16 23 11
9.S 13.6 6.5

21 12 8
12.4 7.1 4.7

17 11

10.0 .6.5
t

19 12
11.9 7.5

28* 32 --22

16.7- 19.0 13.0

23
13.7

21*
12.7

20
12.4'

17
10.0

16
9.8

15 15
8.9 8.9

51 24
30.7 14.S

27*
16.8

18
10.7

18

11.0

57
35.4

7 ,

4.1

4

-2.5

5
3.0

4

2.4

6
3.5

11

IS 4

8.9 2.4

22 6
13.5- 3.7

-

13 19 19
7.8 11.4 11.4

20*
12.3

25
15.1

20*
12.2

26*
15.6

2,3

13.9-

19
11.4

18 37
11.0 22.7

20 IS
12.0 9.0

23 22
14.0 13.4

24 1 31

14.4 1 18.6

27 16
16.d 9.7

23 8

13.8 4.8

6

3.6

11
6.7

8
4.8

3.0

10
6.0

6

3.6

3
1.8

In the set of figures for each case, the first represents number,-the
second percentage.

*Indicates category.in which mean scale value of the responses falls.
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month interpreting to the -child the nature of =his parents'

authority over him. However, -the frequency with which- they
. 5..

. -

interpreted to .the child_ the nature of- the school's author-
.

ty over him varied among those studied. -rn addition, about

a third of the respondents revealed that they 'spent Only a

few occasions p utilizing individual and/or group

discussion to develop individual understanding and the growth

of a positive' self-concept.

Tasks Related to Work =ing with Fami-lies

As shown in Table 18, well over h*lf. of the school social

O

workers reported that when working with families,the tasks

most-frequently performed involve clarifying the nature of

the child's problems, making suggestions as to ]ow parents

can improve relations with their child's teacher and with
I

his school, and clarifying theschool's-socialand adademiC--
.,

expectations and regulations. In addition, helping the par-
,.

ents see how they contribute to their child's problems, en-
,

couraging the children and families to ask for and make use

of community supplementary or enabling services, and helping

parents develop realistic perceptions of theii child's ica-

odemic potential, performance, 'limitations, and his future

prospects-were also reported, as indicated in Table 18.
-

These tasks were performed several times a week, if not

almosT constantly. At the same, time, school social

58
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Table 18

lasic Daily Activities: Frequency of
Tasksielated to Working with Families+

'
Tasks

,- ,

Jo.
..o
11,-

pi-

0 N -'i '0
... 0-

-

A

1E
.. ..
...

_

....-,

S. 0
0-0

.-.>-7/L

-010

.

0 40 0
-LIZ
Cf A

M
o
II-n-

1.._"82 x
0- 0

A-
0It=
41'00
r.
m

Z-
AC s

ofi
a a

-M-0
...

_14
a
>
m *-,

-s.

Melee-regular visits to parents
to maintain a liaison between
home-and school inorder to
reinforce parents'- interest
and-concern for _their child's
schOol life.

,

Plan or conduct educational
meetings with ;roues of parents
to increase their knowledge
about their children's devel-
Opment,etheir role as parents; .
and so on:

. .

Clarify with the parents the
nature of the child's probleMs.

.,

Help parents-see how they-con-
tribute to their - child's prob-
Less (for example, through-their
oarn marital problems, poor h6me
zonditions,_ of by their particu-
Lar methods of chill care).

Facilitate Services and activi-
ties-that help-to acidify -the
parents' attitudes, theit'un-
ierstanding and acceptance -of
their children and the-school,.

.

ielp-parents develop realistic-
perceptions of their child's
academic potential and'perfor-
mance, his limitations,- and his
suture.

Interpret to parents who are
Ignoring school reg-ulationi
:he nature of the school's ,

authority and-its expectations.

:larify with the parents- the.
school's sociakand_acidemic
expectations and regulations.

fake suggestions as to-how the
arentS-can improve their re-
Cations with their child's
:eacher and with his school.

_ .

.

.

42
25.1
.

,

.

-
i
4.9_

p ,

-=67
3949

. 54-

.-32.1

. 50
29.6.

49
29.9-

41
24.3

'54

_34.6
,

-57

34.5-

:20'.3

2-

1.2

39*
23.3

38
22.6

32
18.9
-,

37
22.6

_

27
16.0

33
21.2

40*
24.2

,

22*-

13.2

ik
6.7

21
12,5-

-16*
9:5

22*
13.0

-

15*
9.1-,

22*
1-3.0

18*
1115-

28'

17.0
.

,

36
=21.6 -'1

35*
21.3

21,

12:S

-38

'22.6

.

-33

19.5

39'
23.8-

35
,20.7

,

26
16.7

28
17.0

2

-89

54.3

15
S:9'

20 .

12.0

,

-23

16.6

,

19
11.6

37
21.9

22
14.1

10 .

6.1 :

.

'-
-6

3.6.

-19

11:6
.

....

5

3.0

2

1.2

.

4

2 :4

5

3.0

7

4.1
,

.

3
1.9

,

Z
1.2

-

..

.

_
/*

ncouragt children and families
to ask "for and make maximum-use
of community "supplekentary" or
"enabling" services.

Check on attendance by making
home visits in cases of pro-
longed or unexplained. absences.

. -

-Identify and-point out to ap-
prepriate individuals and
groups--the relative-effective-
ness,of-new apOioaches"chosen.

Work with groups of parehts io
organize and channel their con-
terns &bola the problems- of their
school system, ,

. ,

61 30* 33 28 12 5
36.1 17.8 19.5 16.6 7.0 t 3.0

45 20 13* 32 41 15
27.1 12.0 - 7.9 19.3-'24.7 .9.0

'

29 15 25* 45 :45 5
17.4: 9.0 .15.0 26.9 26.9 '4.3

...10- 9 11 37* -77 17
i 6.2 5.6 6.3 23.0, 47.8 10.6

*In the set of figures for each case, the first represents number, the
secona.percehcaze.
*Indicates category in which mean scale value of the responses folks.

ti
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.workers tevealed that little of their time was spent on.

planning or conduCting edUcational meetings with groups

of parents for he purpose of increasing their knowledge .

about = their children's development, their role a5 parents;

etc. In addition, well over half the school social workers

indicated: that they- 0111-Y occasionally devoted time to identi-

fying and poihting out to appropriate individualsand groups'

the relative effectiveness of new approaches chosen. Over 80

'percent .indicated that -they spent only a few moments each,

.mopth-:working with groups of parents to organize and channel

their,concer ' about the problems of their school system,

and over half spent no more tfian a few moments each month

. 3

checking on attendance by making home visits in cases,of

prolonged or Unexplained: abSences;

Tasks Related to Working with School Personnel

Table 19 indicates tilai when working with other school.

personnel, the predominant tasks of the school social workers

related- to thPir involving the principalin plans concerning

a case and suggesting wayp he may help deal with the problem.

AbOut a third of the respondents'did this nearly C2lIstAntly

and another fourth did 'so several times a week. About half

the respondents further reported that on several'occasiOns

`6 0

0
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Table 19

Basic Daily-Activities:
Tasbs Related to Working with School Personnel*-

Tasks
.0

Or=
E-0 0u3 sZ

A U., a

1-N. Describe to other special service
personnel the-range-of-services
'the social worker is-able-to pro-
vide.

Involve the principal in-plans
concerning-a case and-suggest
ways-he may-help deal with the _

.problea.

'Work with school administrators,
individually.or in groups,- to
examine the symptoms and deter - -'
mine-the causes of problems, in
the school system.

Consult with other special service
'personnel to,avelop and coordi-
nate an overall-treatment approach
for the child.

Acquaint teachers with community
services.

Help the teacher recognize-poisi-
)le differences in the values of
the child and teacher. -

Help the teacher discover the child's
resources-for achieving success.

..Discuss wiih the teacher the na-
ture of her _interactions with
the child.

Refer -teachers with problems.

Assessment of school program's
strengths and problems as these
relate to needs of children in
a particular situation.

Select and periodically revise
the plan for - service and/its
goals.'

Consult with school administra;
for in the foriation of admin-
istrative policy which directly
affects the welfare of pupils.

- Participates -on school commit-
tees to improve effectiveness
of all the special services.

40 22 21* 56' 27
23.2 12.8 12.2 32.6 15-.7 1. 2. 5

52 43 26* 31 18 2
30.2 25.0 15.1 18.0 10:5 1.2

23 21 13 40*
13.6 12.4 11.2 23.7

53 13
31:4 7.7

34 30 30* 45 26
20.3 18.0 18.0 26.9 15.6

20 17 22 47*
11.8 10.1 13.4 27.8

45 33 25* 34
26.8 19.6 14.9 20.2

54
37.9`

25
14:9

47 32 23* 43 19
28.0 19.0 13.7 25.6 11.3

51 36 24* 34- 18
30.4 21.4 14.3 20.2 10.7

5 1 7 16
3.2 0.6 (.3 9.9

45 -23 24* 46
26.7 13.7 14.3 27.4

104
64;6

26
15.5

31 13 12 57* 51
18.5 7.7 7.1 33.9 30.4

28 14 22 40* 56
16.2 8.1 12.7 23.1132.4

17 8 13 47* 70
10.3 4.8 7.8 28.5 42.4

Assist-in in-service training 4

of teachers oradmInistritors. 2.4.

Encourage administrators to 29
'develop cooperative working 17.5
relationships with community
agencies) .

Help to bring. about new outside-
of-school programs through work
with part-time employees or'
other interested persons.

Work with community agencies,
individuals in identification
and coordination of unmet needs
of the community.

2

1.2

9,
5.3

6 .

3.6

4

2.4

S

3.0

28
17.4

4

2.4

4

2.4
4

13
7.5

10
6.1

3 13 29 105* 13
1.8 7.8 17,4 62.8 7.8

7 16 31* 72 11
4.2 9.6 .18.7 43.4 6.6

12 5 6 30* f 83 28
7.3 3.0 3.7 18.-3 50.7 77.1

34 13 18 34*
20.2 7.8 10.7 20.2

63 6

37.5 3.6

in the set of figures for each case, the first represents number, the
second percentage.
'Indicites category in which mean scale value, of the responses falls.

61
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.week, time wad spent on tasks such as discussingwith the

teacher the nature of her interactions with the child,

helping the teacher discover the child's resources for

achieving,success: and helping the teacher recognize possi-
.

ble differences in the values of the child and teacher.

In,contrastjover 70 percent of the school social

workers revealed that neatly none of their time was devoted

to referring teachers with problems. Over 70 percent of the

respondents assisted less than a few times.each month with

the in-service training of teachers or,administrators.

Table 19 shows, moreover, that 86-percent of the school

social workers devoted no more than a fel; occasions each

month to helping bring about new outside-of-school pro-

grams through work with pat-time'employees or other inter,-

ested persons. Nearly half the respondents participated

less than a few times-each month, if at all, on school

committees to improve effectiveness f all of the special,

services.

About 60 percent of the school 'Social workers indicated

that they worked directly with school administrators at most

a few times per month. Specifically, over half stated that

nearly none of their time was devoted to,encouraging adminis-

trators to develop cooperative working re1a.tionships with

community agencies. About 6'0 percent worked with school

administrators a few times per month to examine ,,ihe
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symptoms and determine the cauSeS ofproblems_intheschool

system and nearly two-thirds of the respondents consulted with

school administrators a few times each nionth.(or much less

frequently) in the formation of administrativ.0 policy direct-

ly affecting the welfare of pupils. Tal;li,19 further indi-

cates that two-thirdS of these school social workers seldom

felt the necessity to select and periodically revise service

modalities and 'goals. Two-thirds of the respondents took

only a few occasions each month to acquaint teachers with

community services or work with community agencies.

strategies for Working With Black Students

A large majority of the Black school social workers

(about 78%) reported that they had indeed found strategies

which proved particularly helpful in working with Black

students. Nearly 70 percent of the respondents identified

"personality support" as, th6 most effective strategy and

nearly 4 percent identified "ethnic identification" as

particularly successful in working with Black students.

About 16 percent of the-reSpondentS cited-"provision of

positive experiences through tasks and.activities" as having

produced successful results in their work. About nine percent

of the respondents found strategies to improve the student's
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self-insight and self-awareness very beneficial, while

another nine percent identified the use of community re-,

sources as having proved particularly helpful to Black stu-

dents. Only about five percent cited "life-space exploration

and inquiry" as a particularly successful social work strategy.
-.

Identification and Treatment of Black Students
with Poor Self-Concept

When asked to reveal how they identified Black studenti

who had problemsbecause of poor self-concept, Black school

social workers indicated (see Table 20) that they relied

strongly on their own "assessment, judgment, and interpreta-
.

tion." Table 20 further shows that the' three major indica-

tors of poor self-concept were "general behavior descriptors,

"negative-_ responses toward self," and "negative reiponse

toward otheri and environment." -the large number of cases

in the "general behavior" category (74) indicatei that'the

respondents focused attention on the overall :behavior ofthe

Black student before they identified his problem as-relating

to poor self-concep-t. An even more important obseriration

was that few of these Black. professionals mentioned racial

,identification as an indicator of poor self-concept.

"Personality support" was theestrategy most frequently

employed to help Black,students with poor self-concept.. Few
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of the schoolLsocial'Workers reported-using "ethnic identi-

fication" and "community resources" to. helip Black students

with probleths of poor self concept.

.
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Table 20

IdentificatiOriandjreatmeni of
Black Students with Poor_ Self-Concept

Hew Black StUdent,s-with Poor Self -
Concept- Problems are Identified:

School Social Worker's AsSessmeht,
Judginent, Interpretation

2y Observation & Evaluition-by-OtherS
3) Seff-Reporting,

Number
of Cases
(N= 171)-

`Ftscest

147
41

86.0
,24.0
%14.6

Indicators Of-Poor Self-Concept
--Number
of Cases

t-

Indicators of'Poor Self-Concept
Number
of CAses

'1) General- Behavior Descriptors
General Behavior-
Verbalizations
General Attitude
Total

2y Negative Responses Toward Self
WithdraWal

.Low Self'=Esteem...

Motivation
Insecurity
DepressiVe (Depression)
Lack.of Interest
Defeatest Attitude
Defensiveness
Loners
Drug_ Abuse
-Projection,
Fearful
Negativeness
Poor Moral Character
Anger
Anxious

74
-37

6nr.

r

26
-25
14
7

6

3

3

3

2

2

2

1

1

1
1

3) Negative Responses, Towards
Others-.and Environment

Aggressiveness
Evasiveness
Student's Perceptions of
How Others View Him .

Destructiveness
Acting Out
Attention,Seeking
Non-Competitiveness
Complaints About Parents
Total Compliance .

Extreme Passivity
Inabilit.y to Stand Critism,
Apologetic

,

25
10'

.10

9 4.'
7

4

',. 2

2

1

1

I

1

Total . 'TS

4) Quality of Educational
Performance & Attendance

Academic Achievements 31
Feelings About Educdtional Achievements 1S

Attendance,' ,
-,8

Total -57

Quality of -Personal Appearance
General Appearance 0 22

Dress '.17

Posture 5

Total -TT

6) Mention ,of Racial-Identification
Overblack

How He Sees HimSelf in Terms
of Being Black

Knowledge of the ContrihUtions
of One's Race

Total.

1

tie

Strategies Used:
Number

of Cases Percent
(N . 166)

1) Personality Support 124 75.11

2) Provision of Positive 'Experiences -

,Through Tasks and Activities...., 38 22.9
Self-,Insight and Self-Awareness

30 18.0Orientation
4) Life-Space Exploration and Inquiry, 22 13.2
5) Ethnic Identification 17 9.6
6) Use of Community Resources 8 4.8
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IV. ANALYSIS .OP 'TASKS:AND -CLINTS ORIENTATION
. . --OF BLACK SCHOOL SOCIAL WORKERS

Two subsets of data cOlected in the, survey were iub-

. . . .

4 ject -ed to factor analysis.' In one .case, factor'analysis wai'

.
4

. .

4
used as -a data 'reductiOn techniqueand:, in the=other, to

test an hypothesis. "The results of these analyses are .

G

discu,Ssed in this hapter.

Factor Analysis of Black School Social Worker tasks

, The 57 tasks used in the questionnaire represent a

scaled-dOwn ver sion 9f the 107 items used in the Cos-tin'

.(1969) study; which measured the relative importance of the

;

tasks and the extent to whidh they could be performed by

others,14j,th-4:ess training. .Unlike the Costin study, the
)

measurement scale employed in this study iTlates to frequency

of engagement in d task. For this purpose, a five point

scale was used--ranging from "almost,,opnstantly"' (5) to34

"less than a few times a month"4(1).

Using the varimaX rotation ,method, 7 factors of rela-

tively clear and interpretable content emerged out of the 57

-tasks listed in Tablbs 16 through 19 and have been labeled
4

as

55
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l) Casework services to child.

2) Information gathering and services to parents.

3) Community leadership and pareicipation,

4) Involvement and pcilicymaking with school per-

sonnel.

S) Home visiting. -'-

0, Interpretation of authority relationships to

parents and child.

7) Planning and assessment of school services.

-A minimum factor loading of .35 was used-, and all but

three of the tasks met this inclusion. criterion. A List of

the tasks and their factor loading values is contained in

Appendix B.:'N

Casework services to child. This factor-contains the

basic means.of heaping the child to understand the nature

of his or her problems (e.g., helping the child identify

conflicts'and behavior which interferes with constructive

interaction with others -; helping the child gain insight into

his ()iler emotional problems; communicating. to the child

theimprovement which can be expected in self and/or family).

Information gathering and services to parents. This

factor telates to ways of obtaining information from parents

and community agencies for diagnostic purposes and of making
.

contacts with parents and community agencies for assistance

68
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in treatment of the child's problem's "(e.g.; obtaining
..-

From parents informatilon on the chilcPs behavior at home and

his or hei previous development ands experiences; clarifying

with the pdrents the nature of the child's problems; consult-
'

ing with other' spacial service personnel "to develop and

coordinate an overall treatment approach for the child;

encouraging cliddren and 'families t o' for and make maxi-
.

.mum use of community supplementary land enabling services).

Community leadership and participation. Working with

. groups of parents and community agencies to help improve the

social climate for students is the Primary theme of this
; f

factor (e.g., planning or conducting educational metetings

with. groups of parents to increase ,their knowledge about

their children's development, their role as parents,ac.;

working with groups of parents to,channel their'conderns

'about the problems of their school system; working with

community agencies and individuals in the identification of

unmet needs in thp community and the coordination of efforts

. to meet,them)';\

Involvement and policy making with sohaol..personneI.

The principal activity here is working with other school

persOnnel to help identifpland solve student problems and

1.

develop school policies (e.g., di scu ssing with the teacher

the nature of interactions with the child; consulting with

school administrators in the formulation of administrative

ooncy which-directly affects the welfare of pupils).
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Home'visiting. This'factor quite clearly and simply

relates to the home visiting tasks of school social workers

(e.g., checking on attendance by making home visits in cases

of prolonged or unexplaiyied absences; making regular visits

to parents to maintain a liaison between home and school in
-

order to reinforce parents-' interest and concern for their,

child's school life).

Interpretation of authority relationships to parents

and child. This factor, lite "home visiting," was unequi-

vocal and self7explanatory. (e.g., interpreting the nature of

the school's authority and its expectations to parents wha

are ignoring school regulations; interpreting to the child

the nature of the school'sauthority and the parents' author-
.

ity over him or her).

Planning and assessment of school services. The tasks

associated with this factor involve working with school

.administrators to assess the nature of social problems

affecting the school system (e.g., working with school

ddministratOrs individually or in groups-to examine the

symptoms and to determine the causes of problems in the

school system).

The seven factors that emerged from the factor analysis

are sensible in their interpretation and represent logical
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constructs of patterns underlying the basic activities of

Black school social workers.

The frequency of engigement in the tasks was ascer-

tained fromthe respondents on a five point scale. Table 21

shows the rank order of the factors according to the mean of

the scale scores of the tasks contained in each factor.

In addition to presenting a description of the funda-

menal structure of Black school social worker taskS, the

factors provide a few general insights about BlaCk school

social worker practices. Perhaps the-most interesting pat-
.

1.

tern revealed in the tasks is the_ distinction between ser-

vices to the child and services to theparent. Although

direct comparison with the Costin study is difficult because

of differences in the scale and in, the number of tasks used,

the two studies are relatively similar. In the Costin

study,' which was based upon a predominantly white group of

238 schOol social workers, 2 of the 9 factors developed

involved services to the.parents and to the child; namely,

casework service to the child and his parents and eduCational

counseling with the child and his parents.

In the present study, however, the treatment process

factored out-separately for the parents and for the child.

, Of the 25 tasks included in the factor "casework services to

4 the child," only one task related to working with'parents

(helping parents develop realistic perceptions, o,f their

71
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table 21

Rank Order of Black .School-
Social Wbrker Activities

.
'Factbf

Number
of Tasks

ctor.
Man

Standard
Deviation

Casework services to
child

Information gathering
& services to parents

Int4pretaion of au-
thority relationships
to parents & child

.

Home visiting

Involvement & ,pcilicy-
making with school
personnel

Planning & assessment
of school services

Community leadership
& participation

.

25

19

3

.

2

-.

6'

.

1

/
8-

f

4.478

4.437

3.3-54

.

3.882

'3.597

.

3.302
.

3.143

,

.370
.

.345

.009-

.

-.177

.766

---

.552
. .

.

,

.

.

- 7 2
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child's academic potential and performancehis liditations

and his future prospects). That task had a factor loading of

only .35--the minimum acceptance level for inclusion.

"Working with the child -'s teachers" had a more signifi .

cant association withothi"s factor than "working with the

parents." The following three teacher-related tasks asso-

ciated with "casework services to the child" involve sensi-

tizing the teachers so that they may better relate to

problem students_:

o Helping -the teacher recognize possible dif-

ferences in the values of the child and teacher;

o Helping )the teacher discover the child'; resources

for achieving success; and

o Discussing with the teacher the nature ,of her,

interactions-With the child;

It 'is interesting that task relating to "providing
re'"\--

services ta parents" associated more closely in the factor

analysis wifiNknormation gathering than taskS relating to
?

"working with the child." This suggests a disjointed role

of the parents in attetbts to help the child. The parents

are regarded,more as sources of information for diagnOsing

and treating the child's problems than as co-intervention

targets. Other information provided by the respondents

appears to, verify this notion. When asked to identify

preferred intervention targets, 106 (600) of the respondents
.;

73
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picked the parents. Yet, when asked to describe treatment

Strategies actually employed, 114 listed individual counseling

techniques while cmly 14 stated family counseling techniques.

It appears that one context in which the parents and.

child are treated as a unit,is when it' becoMes necessary to

interpret authority relationships. Where the factor an-
.

alysis did not reveal an associ(ation between parents and

child in the treatment process,- the two Were associated in

'the-factor which emerged related to the interpretation of

authority relationships.

--As in the Costin study, task factors related to policy

making. 'and community leadership ranked lower than casework-

type activities. .The implication is that Black school

social workersido not engage in policy making and community

leadership activities as frequently as in casework activities.

Because frequency of engagement.in an activity does not

necessarily translatetranslate into importance, it is not apparent

from thedata that the respondents regarded policymaking

and community Leadership activities as less important than

casework activities. The data also do not suggest a

"schism" in the school Social work profession over the

two types of activities:, What is suggested is.that

both types of activities are important ingredients of

the .Black school social worker's role in large urban school

systems.
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Factor Analysis of Social Worker Client Orientation

Intervention in the school system should be premised

upon some conception of the nature and function of so-.

cial work practice. One question arises: Should

social work address social problems by concentrating on

individual problems--individuals adapting to their environs

ment, or should emphasis be on the envifrontent--changing

the environment to meet-the needs of the individual? Gordon

(1969) has explored these two conceptual approachesqby

consideiling the coping ability of the individual and the

nature of the impinging environment. In analyzing so-
-.

AAN

cial worker-client orientations, the strategies, techniques,
,

,
.

and tasks utilized were assessed in terms of operatidnal

enactments based on their basic premises about the individual -

1

and the environment as appropriate social intervention tar-
_

gets.

A recent study by Taber and Vattano (1972) provided

a framework for examining worker-client orientation. The

authors sought to determine whether clinical and social
Je

orientations of social workers are recognizahle and whether

or t these two orientations are in mutual oppbsition.'bn

the latter point they cited considerable social work litera-

ture that has placed clinical and social orientations in

opposite positions. If asocial worker thinks that changing

social conditions is the main function of the social work'

7J
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profession, then Ie/she-will not thihk that" intervention

with individuals is tenable. The authors Compiled a 62-itemy,

scale reflecting clinical, and social statements.and used the

scale with a nationwide sample of 821 social -workers. The

hypothesis tested stated that one might expect that "...social

workers agreeing with 'clinical' statements would tend to

disagree with 'social' statements, and vice versa. Conse-

quently, clinical scores would have a substantial and negative

,correlation with social scores among the total sample of

social workers (Taber and Vattano, 1972, p. 39)." Utilizing

a factor analyS'is technique, the authors found five separate

factors: psychodynamic-mindedness, social action, social

environmentmindedness, title-protection,and training, and

attitude towatd*private practice. The study found that."the

presumed structure of attitudesthe two camps-notiOndid

not emerge in the responses of practicing social workers"

and concluded that "the clinical-social division defined in

the- social work literature does not characterize attitudes

of prOftssional social workers towards- their field (Taber

and Vattano, 1972, p. 39)."

Respondents in the present study. were questioned on the t

twelve items which composed the psychodynamic and social

environment'factors in- the Taber and Vattano study. The

twelve attitudinal concepts and the reactions tothem by the

survey group are shown in Tables 10 and,11. It was intended
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through further analysis of this-data to determine 1) what
.

subsets-of-factors would emerge-from the 12 items, and 2)

A :
whether there was mutual opposition to the social

environment-mindedness and psychodynamic-mindedness ori-

entations, as tested and refuted in the Taber and Vattano

study.

The investigators used a factor analytic technique with

the 12 items. One. of the 12 items was eliminated because it

did not load high enough on any factor. Factor analysis-

enabled refinement of the two factors into the following

four factors:

1) Psychodynamic-mind6dness--emphasis on the un-
Fz

conscious,

2) Psychodynamic-mindedness--emphasis om ego-

functioning, "*

3) Emphasis' on the Social environment, and

4) Community education and prevention.

This refinement was not found to be useful from a conceptual

standpoint and, for'the purposes of later analysis, only 'the

two major factors were examined.

In examining the interrelatedness of psychodynamic:.

mindedness and social environment-mindedness factors, the

conclusions were similar to the conclusions of Taber and

Vattano. There was neither a strong positive relationship

nor a strong negative relationship (r = .087; p = 0.124).

7/



Such evidence indicates that the two.factors are not dia-

metrically opposed orientations in social work practice, as

perceiv d by our study sample, and would therefore tend to

support he- further questioning of that proposition.
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V. VARIABLES INFLUENCING TREATMENT STRATEGIES
AND SCHOOL _SOCIAL WORK -TASKS

.*

Relevant relationships between respondent characteristics

and elements of their school social work practices were

examined. Associatidnal patterns in the data werp observed,

and propositions derived from the relationships- lere.postu-,

lated. The results of this phase of the'investiation are

discussed in this section of the report under the following4,7
headings:

Treatment Methods Specifically Employ
Workingk with Black Students,

Treatment of Poor_Self-Condept Proble/ms, ,and-

Routine Tasks and Activities. ; %

P

Associations between the characteristics the re-
.

spondents and elements of their_ professional ilractices were

developed. by cross tabulating the two types_of variables.

To facilitate this process all of the variables were dich to-
,

mized. That is,, all ofrthe itemsewere collapsed to a mial

level--yes or no, high or low--thus reducing cro)ss compari-

son of two variables to a 2x2 matrix. Each o/f the functional
.I1 II

.characteristics was then paired with each of the treatment

technique items, and chi-square significande values were
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computed to measure. the degree of association between the

pairs 'of variables. For the purposes of the study, 14,

respondent characteristics were treated as independent

variables and 23,treatment technique items we-re treated as

-dependent variables. Definitions of each of the indexed and

other variable's, cap be found in Appendix A. The respondent

characteristics used were' as follow:

c

A. Professional Participation Index)

B. Education (Index)

C. Career Commitment (Index)

D. Pearceived Autonomy (Index)

E. 'Organizational Socialization (Index) .

F. Psychodynamic- mindedne -ss (TfidexY

G. Social Ehvironment-mindedness Uncle()

H. Work Load: Number of Schools,

I. Wo.ik Load: Caseload

J. Work Load: Caseload Considered Too,Large

K. Work Load: School Size

L. School Compatibility:

M. School Compatibility:

N. School Compatibility:

Office-at School

Share an Off'.ce

Feel Sharing. Office
Interferes

gThe treatmen,dtechnique items used,were:

(

11,

1. Particular Strategies Found Useful in Working with
Black Students (Yes or No)

o

r.



Types of strategies used were:

2, Life-Space EXplaration

3. Personality Support

4. Self-Insight and Self-Awareness OLentation

5. Tasks and Techniques for Involving Students in
School Activities

1

6.- Use af Community Resources

7. Ethnic Identification .

I 4 .

MeanS of identifying poor self=concept problemS were:

8. Self=Reporting

9. Observation and Evaluation.by Others .

10. School Social Worker's Own 'Assessment

Types of strategies used in working' with poor self-concept

(PSC) problems were:

11. Life - Space- Exploration

12. Personality Support'
4

13. Self-Insight and Self-Awareness Oryntation

14. Tasks and Techniques for Involving Students in
School Activities

15. Use of Community 'Resources

,16. Ethnic Identification

Basic Black school. social worker tasks and activities were:

17. Casework Services to Child

18. Information Gathering and Services to Parents

.81 .
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19. -Community Leadership and Participation

.20. Policy making with'School."Personnel

Home Visiting21.

22. Interpret Authbrity Relationships to Parentg and
Child

23. Plan and Assess School Services

The results of -dithotdMizing' the variables are shown in,

Tables 22 and.23. Table 22 contains dichotomized Measures
.

. . . '.. .

. .

1
of 14 characteristics,of'the survey group.; and Table 23

51 r
1

4 . . .

contains dichcitomized measures of respqnges tgi 23 various..
.

elements of school social work practice.
, .

'A matrix of the chi-square sigAificanc& level values
,

'resulting from cross tabulating the two sets ovariables. is
.

:-

shown in Table 24. The levels of significance of the asso-

ciations in Table 24 rangejr9m no significance ,(1':00Yto

high significance (0.001). For eXample; Table 24 shows a

highly significant association (.002);between "policy'
.

-

making with school.personnel and professional orientation."
A

Hgigever, the. association between'"self-,insight orientation"
.

and "professional participation" (.97)'was not significant.

Because of the exploratory nature of ihe-study,'Ae

need for stringent significance levels, to looping for general
, -

.1. . ,
,

patterns in the data was not only
'

unnecessary; but was tob
. i

4 w

restrictive for analytical purpases. Consequently, two
. .

levels of signilicande values were'examined to )idetermine
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Table 22

Data Redaction Results:_
Respondent Characteristics

Number
Characteristics Hi/Yes Lo/No

A. ,Professional Orientation 118 60
(Index)

B. :Education (Index)

. C. ,Career Commitment
. .

D. Perceived Autonomy
(Index)

125 $3

(Index) 123- 55

162 : 16

E. Organizational Socializa- 54 124
tion (Index)

Psychodynamic-Mindedness' 55 123
(Indei) .

G. Sccial Environment-

.
Mindedness- (Index)

89 89

H. Work Load Number of 30 148
Schools

I. Work Load Caseload Size 81 97J

J. Work Load - Caseload Con- 88 81/

sidered Too Large.

K. -WorkLoad, School Size 10 154'

,Schoo1 ComPatibi1ity - 31 1415

Offi.ce at-SchopIP
I

M. School Compatibility 56 93
Share an 'Of ice

1

N. School Compatibility 34 60
Feel Sharing Interferes

Total
Percent

Hi/Yes Lo/No

178 66.3 -.I 33.7

178 76.2 29.8

178 69.1 30.9

178 91.0 9.0

178 30.3 69,7

178 30.9 69.1

178 50.0 500

178' 16.9, 83:1

178 45.5 54,5

178 52.1 47.9,

165 , 6.7 93.3

176 17.6 82.4

149 37.6 62.4

94 36.2 63.8
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Table 23-

Data Reduction Results:
',Treatment Methods

Treatment Methods
Number

Hi/Yes Lo /No' Total
.Percent

Hi/Yes Lo/No

1. Specific Strategies Used
for Working with Black

127 _ 35 162 78.4 21.6

-Students

d:Types of_Strategies Used:
2. Life-Space Exploration 6 107 113

. :
5.3 94.7

3. Personality Support 88 . 25 .113 77.9 22.1

4. Self-Insight & Self- 12 101 .- 113 10.6 89:4
Awareness Orientation ...

-

,

5. Tasks &-Actlyities- 20 .93 113 . 17.7 0243

6. Use -of Community Resources 12 101- 113 10,6 89.4

7. Ethnic Identification. '48 82'. 130 36.9 63.1

Identifying Poor
'Self-Concept Problems:

8. Self-Reporting . 25 139 164 15.2 84.8

9: ObserVation, & Ivaluation
by Others

41 123 164 25.0 75.0

10. School Social Worker's 147 17 164 89.6 10.4
Own Assessment

Treating Poor
Self-Concept Problems: p

11. Life-Space Exploration 22 131 153 14.4 85.6

12- Personality Support 124 29 153 81.0 19.0

13. Self-Insight & Self,
Awareness Orientation

.

30

I
123 153 19.6 80.4

14. Taiks E Techniques 38 115 153 24.8 75.2
. -

15. Use of Community Resources 8 145 153 5.2- 94.8

16. Ethnic Identification 17 147 164 - 10.4 89.6

Basic Tasks 6- Activities:
17. Casework Services to Child 143 35' 178 80.3- 19.7

13. Info Gathering & Services
to Parents

145- 33 178 81.5 18.5

19. Comthunity Leadership & 111 17.8 37.6 62-4
Participation

.67

$

20. involvement in Policymak-
ing with School Personnel

121. 57 178 68.0 . 32.0

21. Home Visiting 118- 60 178 66.3 33.7

22.Anterpret Authority Rela- 98 80 178 ' 55.1 44.9
tions to Parents & Child

. `Cte

,..

23. 'Plan & Assess School 97 81 178 54.5., 45.5
Services

8 4

-

4
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associational patterns in the data: 0.10, and 0.15 to 0.11.

Where the latter level of. significance would be unaccptable

in the standard research design, We were interested

establishing broad patternsfor exploratoiy purpose!, and it

was deemed useful for that purpose. Associations involving

the lower significance levels s-are denoted intTahle 23.

Table 25 contains pairs of variables with significant

chi-square.values (i.e., .10;-.15 to -.11 are indicated by an

asterisk). In addition, the direction of the association is

also indicated in Table 25. For example, Able 25show's

whether a "Hi" response for a given charaoteyistic has a;

significant associational influence in a "Hi" or "Lo" direc-

tion for a particular treatment technique-.,.

In certain cases the association willgo against the

trend indicated by the respondents, and these instances are

marked by a minus sign (-) in Table 25. A reverse trend-

exists when, for example, most of the respondents who scored

"Hi" on a characteristic also scored "Hi" on a particular

treatment method. The data pattern may, however, reveal an

underlying cur Ant that shows that those who scored "Hi", on'

the characteristic were less likely, to score Ni" on the

treatment method than those Who scored "Lo" on the charccterl

istic, In this particular example, the implication is that

although the data express an overall trend for."Hi" scores

'Ion the use of a,Specific treatment strategy, those who score

818
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"Hi" on the characteristic are less likely to score "Hi" on

the treatment method than those mho score "Le oh.'"the

characteritic.
-2

A detal d break-out of each.of the 2x2 arrays for all

of the paired ariables identified in Table 25'ispresenled

in Tablef 26 thr'Q\ugh 38. For easy reference, the letters

used to designate respondent characteristics in Tables

24 and 25 are featured prominently in Tables'26 thrOugh.

38.

Methods Specifically Employed Working with Black Students

The implication, of this question relates\to the issue

of whether the Black .school social workers have developed

specific strategies for working with Black students or do

they not treat Black students any differently than they

treat students of other racial and ethnic - backgrounds. A

significant majority, nearly 80 percent of those wholresponded

to the question, indiCated that they had'-adopted specific

strategies.for 'helping Black studentS.

There is an indication,' however, that a high level of

"professional participation" has a reverse influence upon

whether Black school social workers feel special strategies

are needed for workingWith Black students (see Tables 24

and 25). Although half of those who scored high on "pro-

fessional participation" used specific strategies when
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Table 26

Cross 4abulitions

1.. Strategies Used

A. Professional
Participation
(.10)

2

.77

,Yes No Total Yes No

Hi 81 28 109
Lo 46* 7 53

Total T-27 3.3. ITT

Life-Space Exploration

--i-iri
fir Lo Total

:.:.7

Hi 6 64
. LO . 0 434

(12)*, Total T 107

3. Personality Support

Ni Lo

50,0%
28.4%

17.3%,
4.3%

Hi Lo

70 5.3% 56%6%
43 0 38.1%

TIT
't 0-

Total* Hi Lo

Hi 51 19 70 45.1% 16.80
Lo 37 6 43 32.8% 5.3%

,(.15) Total 88 --2,7 113

(.002)

20. Involvement in Poiicymaking-
with School Personnel

Hi Lo Total Hi_ Lo

Hi 90 28- . 118 50.6% 15.7%
Lo 31 29 60 17.4% 161.31

Total ITT 37 T.7-8*

*Chi-square significance level.

8 9
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Table 27

Cross Tabulations

21. Home Visiting (psc)

Hi ,Lo Total. Hi Lo

.B._ E'du'cation -Hi 74. SI 12S 41.5% 28.7%
Lo 44 .-9 ,53

Total, -TIT 60', i17-T

90

=

0

a



Table 28

Cross Tabulations'

6. USe.of Community Resources

Hi Lo Total Hi Lo

C. Career Hi 4 67 71 3.5% 59.3%
Commitment Lo _8 3( 42 7.1% 30:1%
(.05) ,Total L2 101' ITT

14. TaskS and ActivitieS (psc)

s

(. 05).

Hi Lo Total Hi .Lo

Hi 20 82 102 '13-0$ 53,6t
Lo 18 33 51 11.8% 21.6%.

Total 38 IFS TY
17. Casework Service's.to _Child

Hi Lo Total Hi Lo

&Hi 103 20 123 57.9% 11.20
Lo 40 15 55 22.5% 8.4%

(.13) Total ITT 35 178

91
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Table 29.

Cross Tabulations

4. Self- Insight Orientation
,

Hi .Lo Total Hi 4..o ,

i
.#

D. Perceived Hi' 9- 94 . -lqa_ ,79% 83.2%.
Autonomy Lo 3 7 . 10 2.7t .6.2%,.'I A

(.12) Total TT 101 113

- s

92

a



0 'Table 30

Cross Tabulations

4. Self-Insight Orientation
,

Fla Total HiLo .
_._.

Lo

E_ . Organizational Hi- 8 27 oas 7.1% 2-3.90

Socialization Lo 4 74 78 3.5i 65..5%

(41) Total 12 10, 113

t .

,Use'of Community Resources

I, .Hi Lo Total Hi Lo \

-Hi . A. 314 35 ..(1.96 30.1%
Lo 11 d7 78 9.7%. 59.3%4

(.14)
.

Total IT TUF ITT
1

. '81

i

.93 -

A

.

.

4
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. Table 31

-Cross Tabulations.

3. Personality Support

G. Social
7- Envirdhment=

mindedness
( ..06)

g,.

Hi Lo Total Hi Lo

Hi
Lo

Total

49-

'39
8*

17,
r§

57
56'

1T

43.4%
34.5,%

.

7.1%
15.0%

T
.

.
.--- Tasks and Activities' ..-

(47)

(.10)

(.04)

Hi Lo Total , -Hi Lo
-7'"--

. Hi 6 51 57 - ,53% 45.1%
Lo 14 42 56 12.41 37.2%

_Total 20 93 113'

15. Use of Community ResourCes (psc)

Hi '1.5o Total ! Hi 'Lo

Hi 1 71 72 0..6% 0.4%
Lo 7 74 81 4.6V 48;4%

Total T 145 153

21. Home -Vis'iting .

Hi
Lo

Total 60

Hi Lo Total. Hi Lo

52 *-3T 8'9 29.2% 20.-8V
66 23 89 37.1% 12,9%,

0

94
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Table 32

Cross Tabulations

6. Use of C&Munity-Retources

._Hi Lo Total Hi Lo

H. .Number of Hi S 14 19 4V.4% 12/4%
-SchOols Lo .7 87 94 6.21 77.01
(.04) ...Total IT alrr ITT

(03)

,. -
-

9. Observation & Evaluation-by-Others

Hi Lo-, Total Hi Lo

Hi '3. 23 26 1.8% 14.0%
Lo 38 100 138 23.2% 61.01

Total TT U3 UT
10. School Social worker's Own Assessment

Hi Lo Hi .Lo

'Hi 26 0 26 158% 0

Lo 121 17 138 73:81 10.4%
T6tal IT7 TT ra.

11. Life-Space. Exploration (psc)-

Hi Lo Total Hi Lo

Hi 6 , 16 22 3.91 10.5%
Lo 16 115 131 10.51 75.11-
Total 77 T. Tr. ITT

0 : .

12: Personality Support (psc)

Hi to total Hi Lo

Hi 14 8 22 9.21' '5.21
Lo 410 2 -1 131 71.91 13.71

(.05) Total T7T ,.270",,,- -ITT

I"0. 14. Tasks and Activities (psc)

Hi Lo' Total Hi Lo 1

Hi 10 12 22 6.5% 7.81
L6' 28 103 131 18.31 67.41

(.-03) , Total :ST TIT ITT

17. Casewoyk Services to Child *
.

Hi' Lb .Total Hi Lo -
.. -

Hi 18 12 30 10.11 6.81
J.0 125 . 23 141 70.21 i2.91

(.005) -Total ITT . TT ITT

21.b Home Visiting,
.

, Hi. Lo Total

T Hi .13 17 4 30

Total TIT 3,S TTY'

Lo 105 43 ,148

22. Interpret Authority Relatiwl-
r Parents and Child

Hi . L6 Toti1

Hi' 11- 19 30.
Lo' 37 61 141

,Total TT T6 ,T7T

.95
* -

f.

.
Hi Lo

7.31 9.61
584.9i 24.21

ship to

Lo

6.11 1.001
48.91, 34.14

0
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Table 33

Crgss TabUdations

3. Personality Support,

gaselibade-
7!(!;-

(-02)

(. 02)

(:.10)

,

, Hi Lo - .Total
A

Hi
I,J,IR

Tptal

46
42

6
19

..

52
'61.

88 2,5 113'

A, ±.!. ., ,

p Ta.S.kgandAct iiit i es

" .

--A.

Hi ° Lo'

40.7%
37.2% 16.80

Hi Lo Total - Lo

Hi 4 48 52 3.5% 42.5%
Lo 16 45 '61. 14,2% 39..8%

Total 2-6 'TN . 113

10. School SOcial Worker 's
Own Assessment

Lo Total Hi

Hi 70 4 74 42..7
Lo~ 77- 13 9.0 47.

Total 147 17 164

Lo

12. Personality Support (psc)
a, A

Hi Lo Total . Hi . Lo-

Hi 69 40:5% 4:6%
62 22 84 40.5% 14.4

(. 02) Total TN 29 153 ,

I .

19. Commun1ty Leaderhip 4 Participation

Hi Lo I-7 Total
--W--

, Hi

,Hi 25 56 ,81 14.00
'Lb- 42 55- - 97 23.696

.12) Total 67 178

, ..

Lo

31,5't
30.9%

'3



Table 34

Cross Tabulatiotis

12. P'ersonality Support (psc)

Hi '

J! Work Load Case- tes 63

load To Large No 54

(.06) Total. 117

1

97

Ol

85

Lo Total Hi Lo

9'
19

72
73

43%4%
37.3%

6.2%
13.196.

-28 145

,
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Table 35

Cross Tabulations

11. Life -Space Exploration

. Work }goad
Schodl Size
(.02) .

r
Hi Lo Total Hi Lo

K Hi 0 10 10 0 6.9%
Lo 2-0 114 134 13.9% 79.196

Total 20 124 144

1 12.- Personality Support -(psc)

. Info. Gathering & Services tO"Parents

Hi Lo

4.2% 1.8%
79.3% 14.7%
,

20. Policymaking with School Personnel

Hi Lo Total Hi Lo ,

10 3.0%. ,,S.,0%

154 65.3% '28.7%-m

Hi Lo Total Hi Lo

2.1%
X6.7 %'

Hi 7 3 -10 4.9%
Lo 110 "24 134 76.395-

Hi Lo Total

Hi 7 3- 10
Lo 130 24 154

Total 137 27 164
0

Hi Lo Total

Hi 7 3- 10
Lo 130 24 154

Total 137 27 164
0

Hi 5 5.

Lo 107 47
(.15) Total 112 52

Hi 5 5.

Lo 107 47
(.15) Total 112 52

Hi Lo Total

Hi 7 3- 10
Lo 130 24 154

Total 137 27 164
0
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Table 36

Cross Tabulations

6.

L. School.Comp.

,.
Office at
,School
C.02)

Use of Community Resources

Hi Lo Total

Yes -9
/

No 5

Total TT

89
12

96
17
TIT101

21. Home Visiting

Hi Lo Total

Yes. .103 42 145
No '15 1.6 31

(.03) Total li sp 176

9

7

87

Hi Lo

6.2% 78.8%
4.4% 10.6%

.

Hi Lo

58.50 .23.9%
'8.5% 9.10
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Table

CrassTabulatdons

6. Use of Community Resources

Hi Lo Total -Iii Lo
. .

M School Comp. Yes 3' 57 60 - 3:0/ 57.0%
Share Office No .7 33 40 7.0% 33.00
(.09) Total 10' 90 Toli . - .

. . ,

9. Observ ation '& Evaluation by Oth'ets

(..09)

Hi Lo . Total 'Hi Lo-r _
. _

Yes 20 '69 *89 :14.2%- -49.3%
'No 19 32 '.51 13,6-= 22.90
Total 39 101 140 . -

14. Tasks and Activities
,

:

Hi. Lo Totaa, Hi , Lo
7

Yes 16 63 . 79 12.3%. 48.5%
No 17 34 51 .- 13.00 26.2%

(.14) - - Total 33 97 130 '-.,.

19. 'Combunity Leadership & Partieiimtion 4

'Hi Lo Total' Hi. Lo

t Yes 28 65 93 IS:8%. 43.6%
No 25 3'. '56

a
16.% 20.8%

(.10)1 Total 53. 96 -149
-

' 23. Plan & Assess ,School Services'
. f, .

Hi Lo Total Hi Lo
.

,
. _

.

Hi 44 49 93 29.5% S2:9% -,
Lo 36 20 56 24.2% 13.40

(.07) Total -80 69' 149

0
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Cross Tabillalions

11. Life-Space Exploration (psc)'

Hi Lo Total Hi

N. School Comp.
..

-

Sharing
T.terferes
14)-

.12.

(.10)

N

S9

, Yes 5 46 51 6.3% 88.2%*
,Na 7 '21 28 8.996 26.6%
Total 12 67 79

Personality-Siipport

Hi Lo Total Hi La

Yes 44 7 51 58.6% 8.9%
-No 19 9 28- 24.1% 11.4%
Total 63. '16 79

10I
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working with Black students, zhose who scored h4gh on this

measure were less lik.ely to say "yes " -Lo ihis,question-than

those with lower "professional participation'L scores.

The treatment techniquementioned most frequently as a

specific tool far working with Black -students.is "personality

. support." -"Personality support': was defined as a set of

strat egies related tb reinforcing strengths, encouraging

self expression, and helping to develop self esteem in. the

ClIent. Of those responding to .the question, nearly 80-

percent identified this treatment approach as particularly

useful in working -with Bfack,stUdents.

Proposition: One of the major probleths Black school social

workers are addressing with Black students is
;

'lack of self-esteem and selfworth. The, high

incidence of this type of problem has apparent-
,

iy evoked phe use of '"per sonafity support" as

the,technique used most often in working with

Black students.

Table 25 shows a
.

significant relation..5hip betwpen

-"social environment- mindedness" and the use of. "personality
.

suppol-t." (Those rated high on "social environment-

mindedness". wereN.mord likely to use "personality support" as'

a technique thal those with low 'isocial environment-

mindedness!' sco,res.

4

1u4
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PrOposition:. AL:social environment Orientation provides,a

useful context for ynderstandingand address-
:

ing the problems of Black students at the

casework level. Respondentswho ranked high

on "social environment- mindedness" wer'e more

likely to, use "personality support" when. the
=

=

major symptoms df troubled Black -youth are
.

.lo self-esteem and low self - -worth.

ti

sThe only other treatment techdique mentioned with any
-

degree of frequendy was "ethnic. identification." This type-

of treatment strategy, related specifically to addressing

-,rsyChological problems associated with .being Black. Thus,

this type_of treatment was also related to the "personality

t

support" strategy. Only one in three respondents stated

they used techniqUes related to ethnic identification.

Proposition: Black students face problems related.to

being-Black in a racist society. In relating_
.

,to and helping these students, social workers

must be prepared to deal with this aspect of

the Black student's array of problems.

103
S
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The third most frequently, cited treatment technique'

used la working with'BlaCk students is the provision of

positive experithtes through .;'tasks and activities." The

method employed in this technique is to. expose the-child

to posdtive experiedces th=rough kroup or individual tasks

and activities, and it is used to help build self-esteem and =

develop positive characiertraits. Eighteen peicent of the

krespondents mentioned that they had used-this technique.

Proposition:- Cnceptuaily, the technique of helping to

provide.stddents with.positive 'experiences V.s
.

also closely associated with "personality

support" and addresses the endemic Black

problems of low self=esteem aid self-worth:,

as well as the probleds that relate to lack

of acculturation.

,Other types of treatment strategies cited less,fre-
A

quently by the respondents were "self-insight and self-

awareness orientation," "use of,community resources," and

"life-space eXploration." The technique of "self-insight

orientation" aims at making the child understand his or her

own behavior "Use of community resources" applies to as-

certaining whether adequate clothing, housing, economic

4
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support, and various other community ervices for the child
if

---- have been provided. "Life-space explor qn" is primarily

undertaken to develop useful information abopt the client's

past and present expeiiences. All of these treatment strate-
4-,

gies,'although cited as useful in working specifically with

Black students, appear to be general casework techniques

that do not conceptually tie-in with any particular aspect
o

of the typical, troubled, young Black, psyche.

An interesting bhse-rvation regarding the types of re-
.

sponses cited as useful in working witILBlack students is

that, where most often the-strategies employed by -Black

school social workers concentrated on the problems of low

self-esteem 1iid low self-worth, no clear pattern ofstrate--

gies emerged from their responses' fur treating the import-

ant and often troublesome problems associated with Black

student hostility and self- hatred.
to-

Poor Self-Concept Problems

Low self-esteem and low self-worth are major:problems

confront6d by Black school social workers. Responses to the

question regarding the type of 'treatment strategies used in

dealing with problems of poor self-concept--a closely related

if no identical issue--indicated a clear association between

th-.

,.

the e of "personality support" as a technique and the poor

106
11 4
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self -image problem. Eighty-one percent of the respondents

cited the use-of "personality support" as an appropriate

strategy fo treating problems of poor sylf-concept as Table

39 indica'tes.

The number ,of resiondents for the _two questions differs.

Only those who stated that they used specific strategies

when working with Black students (127) responded to the

first Tiestion. All of the respondents (178) were asked to

answer the Second question relating to strategies used in

dealing with problems associated with poor self-concept.. In

both instances, an overwhelming majority of the responses

fell in the category "personality suppot."

The data indiate a faiiTY strong pattern of cortela-
, -

tion between "work load" and the use of ';personality support"

as a technique intreating problems associated with poor

self-concept. High use of "personality support" was signi-

ficantly related to size.of caseload and whether the respon-
.,

dent felt his-caseload was too large (see Tables 25, 3-3 and

34). There were also negative trends associated between,

"personality support" and the number of schools served, and

%between "personality support" and:the'average'size of the

schools served (see Tables 25; 32 and 35). 'The.oveiaIl

trend was for those with a large numbet2of sthools and those

serving large student populations to use "persoaality -sup-
.

port," but they were less ,likely to use this strategy than
1

106 1 t
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Table 39

Rank and Incidence of Strategies Used
. in Treating Pobr Self-Concept Problems

Treatment.Strategy Rank
General

Treatment* Rank
Poor Self-
.Concept

7

Personality Support
Ethnic Identification
Task's and Activities
Self-Insight Orientation
'Use of Community Resources
'Life-Space_Exploration

(1)
(2)

(3)'
(4)

(5)

(6)

77.9
36.9
1q.7
10..6

10.6
5.3,

(1
(5)

(2)

(3)
(6)

),(4)

81.0
10.4
2:4.8

19.6
5.2

14.4

Per.c,ent of Respondents

1 0 7

4
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'those who.seryed a smaller -number of schoqls and smaller

student .populations. Tbus,-there.is an. indication that

"SchoOl size" and'"oumber of .schools s'erved" have a beai-ing

on the selection of treatment strategies. :

The second most frequently:cited strategy for treating
4

.:problems of poor self- concept was the "tasks and activities"

techAique. Like "personality suppon," the use of 'the.

.

"tasks and,activities" strategy correl ated with the hump"
I.

.

ber of schools served but in the opposite direction. Where
--c.--- 4(' .

.
.

.

the overall-trend indicates lowuse of "tasks and activities;"
c

-. .

those who serve a large number of schools are more likely to

use "tasks,and activ.ities" than those with- fewer schools,

(.see Tables 25 and 32)'.

Using the. "personality support" strategy requires an

intimate,and'directly supportive relationship between case.:

worker and student. On the other hand, the use of "tasks

and activities" (such as, suggesting students participate in..

sports, drama, and other school and community actrvaties),

while also supportive, requires less intimacy. This may be.

' the reason why-serving a 'large number of schools and/or a

large student population has a negative influence on devel-

oping the necessary worker/client rapport for effective

"personality support.",

103
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Proposition: Work load factors, such as the number of

schools and size of schools served, affect

the level of intimacy with students. The

level 'of intimacy, in tuiii, affects the types
-..

of treatment techniqueS'eMployed. A social .

workei serving, a latge number of schools and/

or large student popw ations is likely to be

more impersonal in working with the troubled

child;

,

While one in three Black school social workers "cited

"ethnic identification as a general treatment technique,

only one in ten cited it for use in treating poor self=
. ..

concept. The use of "ethnic identification" dropped from

second to fifth by the Survey group as a strategy particu-

larly valuable for treating problems atsociated with poor

self- concept. The decreased use of "ethnic identification"

in,t.reating problems associatdd with poor self-concept

raises an interesting question. Because being Black plays

an important role inJ the self-concept of Black students and

"ethnic identificat on%!, techniques deal with aspects of the

Black stude'nt's cultural and socio-psychological worn, one

might expect that each would complement .the other. Yet, the,

respondents indicated less application of the technique for

this type ofTroblem.than would be expected.

109
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Proposition: Black -5611001 social workers tare not fully

exploring and-relating to the role that

race and racism play in those problems

associated with the poor self-concept of

Black ;students.

Other treatment techniques used for treating problems,

of poor self- concept were "self- insight and self-awareness

orientation," "life-space exploration," and "use of community

resources." Each is a standard social work technique and

does not appear to have any particularly` unique significance

for working with Black students.

In identifying students with problems of poor self-

concept, the respondents indicated that they relied most

on their own judgments. Other forms of identification

consisted of reliance on the evaluation of others and

on self-reporting by individual-students. Although 85

percent of the school social workers expressed reliance on

their own assessments, Tables 25, 32 ane33 indicLte that

the use of active (own assessment) v"s. passive (referral)

indentification of problems of poor.self-concept is influenced,,'

by the number of schools served and caseload size. School

social workers with large caseloads and those serving a

large number of schools rely more upon their own assessments
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than those with smaller caseloads and feer schools. Con-

versely, the data also indicate that those with a large

number of schodls rely less upon the evaluation of others

than those with a smaller number of schools.

Proposition: Working relationships with school person--

nel and students become less integral as
A

caseload size and the number of schools

served increases and school social workers

are forced to rely more upon their own judg-

ments in identifying problem students and

less upon the cooperative efforts of others..

Tasks and Activities

Chapter IV provides a detailed discussion of the-arialy-

sis of tasks routinely carried out by Black schabl social

workers. Cross tabulation of tasks and activities with the

respondent characteristics, however, reveals some additional

.relationships and patterns. The data indicate that frequen6y

of engagement in the tasks is influenced by various character-,

istics of the respondents. The characteristics bearing the

influence are what might be described in
4
certain cases as

"theoretical/attitudinal" and in others as "situational."

In most instances, the associations revealing the influence,.

111
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of theoretical/attitudinal-type characteristics are easi-

ly subjected to logical interpretations. Relationships

in this category are as follows: Respondents rated-high in

"pIofessional orientation" tended to have a high "involvement

in policymaking with school personnel" (Tables 25 and 26).

Respondents-rated high on "career commitment" tended to have

a high engagement in "casework services to the child" (Tables

25 and 28). Finally, although on the whole "home visiting"

was regarded as a routine task, those rated high on "education"

tended,to use "home Visiting" less than those rated low ion

"education." Those rated high on "social environment-
,

4

mindedness" also tended!to use "home visiting" less than

those rated low on the same factor (Tables 25, 2.7, and 31

All of these propositions constitute findings which

are signficicant but are not entirely unexpected--

J. except for the negative.assoclation betiieen high "so-

cial environment-mindednessT and lesser use of "home vis-

-itihg." Jt would ordinarily be expected, according to tra-

ditional thinking, that school social workers with social

environment' orientations wobld6e.actively..ongaged in home

visiting. They would, at least, not be expected to

use this type of activity less than those with low social

environment orientations. There is no,appaient explanation

for this seemingly contradictory association,

112
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Other factors influencing the school social workers'

engagement in tasks and activities are situational in na-

ture. Respondent characteristics having the greatest in-

fluence are number and size of schools served. Specifically,,

although there was a general tendency toward engagement in

all tasks, respondents serving a large number of sr.:hools

tended to engage less in "casework services to the child,"

"home visiting, and-"interpreting authority ,relationships

belween parents and child" than';espondents serving fewer.

schoOis (Tables 25and 32). Similarly, respondents serving

large schools tended to engage less in "casework services to

the child," "information gathering and services to parents,"

and "moneymaking with,school personnel" than respondents

:serving smaller schools (Tables 25 and 35).

Proposition -: Practical factors in the work lives of

school social workers, such as size and

number of schools sewed, have a major bearing

on the type of practj.ee carried out by Black

school. social workers

1 1.3

1.6



VI. CONCLUSIONS AND HYPOTIIESES

This study has examined the roles that Black scliopl

social workers play in the development of educational and

supportive services.' The investigators analyzed' tasks and
r

techniques used by a sample pop'ulatidh*Of Black.school

social workeys in the delivery of mental health services to

public schoo1 students.

The following major, conclusions were drawn from the

analysis of respondents' functional characteristics:

1) ,The vast majority 'of the school social wor:zers were
, .

f,emale (82%). Since the field of social wok

been dominated bylfedales, this finding is consistent with

that trendy

2) The.sample consisted of highly experienCed person-

nel. The average number of years that the respondents had

been employed as social workers was IA. Ten years_was the

average time the respondents hObeen employed in the work-
.

role they were performing at the time of questioning.

3) A large majority of the school social workers (7:4%) .

had earned Mastei of Social Work (MSW) degrees..
rt

4) c. Few school social workers (17%) had graduate field.
)

placement-experiences-in school settings.

103
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5) 't When the school social workers% firs-t began working

ip .the public' schools, they. had to learn job:expectationS.

primarily pn their own. Also, only a few (2%)- had the.

opportunity to profit from job oriei<lion experiences.
°. .

6) Most of the school satal workers-(64%) expressed a
/4

high level of job satisfaction and indicated that their

caseloads were ,within a manageable range.

7) Regarding perceived autonomy, a large,majority

(80%) of the school social workers indicated that they felt

they had a high degree of control over their jobs.

8) The, school social workers agreed that executive-

level school 'administrators exerted more influence on,heir

jobs than middIe-lavel school administratroi; such as princi'-

pals and assistant principals.

9) 'Elementary level childre0 were the primary re-

cipiehts of the services of school social workers sampled-in

this study+,
.

..:

Based on the analysis of the tas ks and techniqqesrthat
e

)-

Black_schol social workers employ in their work with Black
is

3
.

.
.. .

youngsters, the findings ofthis study suggest the following

conclusions:

1) The Bla&k-schoor social workers surveyed were for
.

the most part clinically oriented. They focused their,

-

attention primarily, on the emotional/ and social-behavior
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problems of 'their'clients and did so in an effort to help

the Black child function more effectively in the public

school environment.

2) The troubled child's family was preferre& as al
^11

target for intervention in treating the child, but the

school social workerS.rarely worked directly with families.

3), The.treatment strategy most frequently employed was

"persomality support." This strategy was most often used by
)

thq Black school social workers when they worked with Black,

_yetingsters who had low images of self- esteem.

4) There were no. innovative treatment strategies

suggyested for working with Black youngsters who are aggres-

sive, hostile, or enraged. It also appears the Black school

social 'workers are not fully exploring and relating to the.

role that race and racism play in those problems-that are

associated with the poor self-concept of Black students.

5) Situational factors, suchas'number"of schools

served and caseload size, were observed' to exert a more

signifiisant Afluence on the type Of treatment strategies.

employed by Bligk school social workers than attitudinal/

thebretical factors such as career commitment, education,

professional'orientatioh, and client orientation.

6) Despite the fact that Black school social workers

indicated that their suggestions fof change were generally

welcomed and accepted, they actually had infrequent contact

with school administrators. Consequently, the data

I
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suggest that the potential of Black school social workers-

for influencing the policy making process of the school

system was for the most part underutilized.

'Based upon the major findings of this-exploratory% study

and in light of the fact that there are no direct comparable

studies reported in the research literature, the following.

nine NVpOtheses are suggested for further' study:

Hypothesis I. There will be a significant inverse

relationship between degree of professional participation of

Black school social workers and their use of special strategies

in working with Black students.

Hypothesis II. The kifid of strategies that Black
A

'school social workers select will be significantly.related

to certain situational job -fad-toTs,'such as number of schoo\ls

served and caseload size.

'Hypothesis III. Black school social workers use of

"personality support" as a helping technique will be signifir

cantly related to the incidence of low self-esteem problems

of Black students.,

Hypothesis IV. There will be a significant inverse

relationship 'between Black school social workers' effective-t,

ness and their use of the casework seruice approach with .

Black students.
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relationship.between Black school social workers' effective-

ness and their selection'of intervention targets.

Hypothesis VI. Degree of.professional participation of

Black school social workers will be significantly related to

their involvement in policy making with other 'school person-

nel.

Hypothesis VII. There will be a significant re1-

tionship between degree of.career commitment and Black .

schdol social workers'? use of the "casework services to the

individual child" task.

Hypothesis VIII. There will be a 'gignificant -inverse

relationship between the educational level of Black_school

social workers and their use of home visiting as a helping

strategy.

Hypothesis IX.

j

There will be a significant inverse

relationship between the orientation of "social environment-

mindedness" and Black school social workers' use of the

social environment as' a target of intervention,.
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;:e APPENDIX A: RESEARCH METHODOLOGY

A. BASIC- DESIGN'

-
This exploratory study focuses on a procedure to

,

provide evidenCe for (1) the association ofva-iable: and

(2) the formulation of hypotheses. A general proposition

whichfoffers a Aigges-ed'explanation for ttle factors

infldencini the behavior of the workers sampled is cru.-

cial in that it will serve, the -function of directing our

efforts to ord4r the facts. Systems theOry has been the

basic frame of,reference which has facilitated the.process

of asking pertinent questions in thiSk investigation.

The investigation has consisted of two parts: (1)

a descriptive study of independent variables (ptofessional

orientation, career commitment, perceived autonomy, organi-

zational socialization, school compatibility, and workload

of Black schOol social workers) and of dependent variables

(strategies and tasks used by Black school social workers);

and (2) a bivariate analysis of the relationship between--;

the independent and dependent variables.

Later use) of the data may warrant looking more pe-

cifically at a multivariate design. The investigators

decided that such a design would not be the most ap-

propriate for this study. 'In examining 'the. rela-
-
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tionship between the 'degree to which the school social worker
. .>

- .

pzEceives his/her autonomy :within the school system and the

7

types of intervention he/She uses, the investigators did not

contrpl for age, sex,-or professjonal orientation, all of

which might later prove helpful in explaining-a portion of

the variability. Again, our data and conclusions will suggest

additional, hypotheses and further testing.

B. DATA COLLECTION, AND SAMPLING PROCEDURES

The objectives of the inveitigators were as follows: fl)

to select sites in large metropolitan areas that presented

high concentrations of slack school social workers (29 or more)

and of Black students, and (2) to select sites that were close

to nshingtori, D.C. t

1.. The Sites

The sample consisted of 178 subjects, all of whom were
a

Black school so dial workers.employed in ,seven public school

systems. r

4.

The table below indicates the following information':

(1) Cities'"Studied,

(2) Total Number of Black School Social Workers

in the Public-School System,
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(3) Total Number of Black Scholl Social

Workers Taking Part in the Study, and

(4) % Response Rate.

Total if Total .# 3 Response
.

City BSSW in Study: , Rate
.s.----N A

Atlanta zo 71%

Baltimbre 32 24 75% .

Chicago 40 23 56%

ir

Detroit 56 41 710

Gary 30 24 80%

Indianapolis 22 2.0 99%

New York 100

Total 308

r
26 26%

178' Oyerall .'5896.

Note: Washington,'D. C. was used as a pretest site for the

study instrument,

From a total of 308 Black school social workers, 178

participated in the study asindicated above. The response

rate eras 58%; Certain city school systems had higher response

rate_ytha others. Gary and Indianapblis had r sponse rates

of 80% 90% respectively, whereas Chicago and New York had

response rates of only 58% and 26% respeo.tively.

A

t
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2. The Subjects

The following demographic characteristics were used to

describe the respondents: sex,-age, income, and years living

in city where-employed.

Females composed 820 of the sample, compared to 18% males.

In regard to age, 23% were 25-34 years old.; 290 were 35-44;

38% were 45-54; and lOg were 55 years old and above. There

was diversity of income. 1% had an annual income of less than

$9,000. 46% had incomes between $9,000 and $15,000. 53% had

incomes above $15,000.

3'. Procedures for Subject Selection

The final study sample wds determined on a voluntary basis.

School social workers not interested in participating in the

study were not involved.

The attempt of the investigators, _ideally, was to treat
Axe

the study as a census. Thus, there was no attempt made to ran-

domly sample social workers from within the various school dis-

tricts. Because participation in the study was voluntary,

various school social workers did not take part in the study,

as the resulting 58% response rate indicates. Had the sampling

been random, considering the degree of-participation, the're-
A

sponse rate would likely have been adequate to make inferences

regarding the seven cities involved in the sample. However, the a

4

12)
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response rate falls short of the 80-,90% required by the U.S.

Census Bureau for census interpretation, and the rack of

random selection renders inference-making difficult. With

a 58%:response rate and no random sampling, bias is intro-

duced into the sample in making inferences to all Black

school social workers in the seven cities. This sampling

problem thus becomes a limitation of the study.

C. INSTRUMENT DEVELOPMENT

1. Organization of the e-Iii-s-Tiiiient

Thy instrument utilized was a structured interview con-
.

taining 55 items, requiring an average of one. hour and fifteen

minutes to administer a'd consisting of-threetypes of schedule

items: (1) close-ended questions, (2) open-ended questions,

and (3) Likert-scale.items.

By conceptuaiting the nature of the variables in the

interview schedule, the investigators developed specific items

and scales. A .total of seven independent variables were

examined. Items used to operationalize the variables were not

necessarily presented in one sector of the instrument but were

often spread throughout. In the instance where ane intercon-

nected set of questions was used to operationalize a variable,

these items were consecutive so as to promote continuity in

responses. Open-ended questions were designed to provide some

.0
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freedom tc.i, the respondent and to provide as few limitations

,

as possible on the response potential. 'Close - ended questions

Oovided more.structure for the respondents. Questions were

also used that interrelated with earlier ones, based on the

respondents! answers. For example, %rtain questions, if an-
.

sweied "Yes," Allowed the respondents to answer the next ques-

tion. Those interviewed who might have responded "No" tojthat'

particular item did not answer the next question, An example

Might be "Do you share an office?" Those wha responded "YeS"*

would then be asked, .'With whoth do you share an office?"

Respondents who did. not have an office would of course not

answer the question in regard to sharing (See Appendix C, the

actual instrument). c

2. Pretest
5

The purpose of the pretest was to determine the appro-

priateness of the questions in terms of forth, wording, and

content. The pretest of the entire instrument was completed

in Washington, D.C., with local Black school social workers.

Interviews Were. completed with 10 of 20 Washington Black school

social workers,, 9 of whom were female, with a median age of 34.

More than half of the group had a feast 4 years experidnce in

a school system.

3. Description of the Specific Independent Variables
Developed in the Study

a. Professional Orientatidh

127
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Social workers have historically been concerned aild aware,

of their profe-ssionalism. Many 'riteiria have evolved in

attempting to determine rate various; occupations WrAerms
N

of their pYofessionalitatione \The most' eqUenevdriteria:

cited in the literatue (Etzioni, 1969;qpip, 4965;litigheS,

1973; Greenwood, 1966).0.e that the proyssioii have:

L)

\ \\ .

2) community s&4ction,

3) professional a thority;

4) a regulative .co of\eth\ics,

5) a professional

6) a period of training, and

7) external vs. internal control.

a knowledge, base. ally its ,own,

A number of independent variables considered in this\study

focus on various criteria d,f pyofessionalization as well, because

the study involves professionals in an organizational setting.

The primary focus to be considered in relation to-the

Of professional orientation involves professional pariicivtiorp;
and length and type of training. These two ,criteria are

V\

variably Vied together. The professional culture develo

standards for performance, which are tied to educational.

ments. Thus, length of training as well as quality of

become important. The NASW Standards for'S6ciai 8e

power (1975) discusses skills o'f performance as well
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leducational requirements. The Council on Social Work Educa-

t.
-Von (1969) provides guidelines for structuring curriculum in

\
,

schools of social work, with' the sanction of accreditatiOn
\ .

,

being used tosecUre compliance. Etzioni (1969) discusses the

.

.

length of trainng.as an important variable in discussing profes-
,

sionalization. ,le considers a two-yedr graduAte prograM (leading

\
;

.

to the NISW,wniich-\until two years ago was the only professional

degree,ill social work and whiclls still the modal degree)

insufficiene td qualify social- work as an. esta.piished profes--,

ion, and consequently
.

he consideiS social work semiprofes-

A
,

soon, along ilith nursing, pharmacy, ;library scaenc and others.

, i
. c , t'

. : I

\ Another -related aspect .of professional orientation is
\

y

.thatN x)f participation and commitment to the'various Symbols
\

. r
. .

,,. \
that a7; the heartbeat of professions--the dissemination and

1

sharing f knowledge through various activitieS:-.-by means of
,

.

conferent si t training sessions4, Membership in profes-
i

sional orzandzations,and so on. EpStein (1970) developed an\

index of pofessional participation, including Such items as

-pa ticipation in professional organizations,. papers presdnted

do rofessional group's, published papets, conferences attended,

4id readership Of professional journals.

Ls, the keyconcepts that emerge in'our attempt to

a Measure of the variable professional orientation are

the p essional education, as defined by levels of formal

de v;e

,

training within the university system, and involvement in

13
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`activities deemed symbolic of professional participation.

Each of these two measures will have a separate index.

As a means of operationalizing these components of
-

p*ifessipnal orientation, the investigators utilizsd

degree levels and work beyond degree levels in an attempt

to develop a hierachy of 'professional orientattion. The

doct rate, Was foundto appear so infrequently in our sam-

\ ,

ple ell) that this terminal degree was not considered in
\

\ ,

the dlign or data analysis, despite its obviously large

impact On prof'es?ional orientation. The second approach
\

.-
at operatiorializing professional orientation {i.e., pro-

fessional'?articipatidn)was to determine the quantitative
.

involvements\in the following activities deemed consistent

With professionalization: number of conferences attended,

membership in professional organizations, attendance at

inservice training sessions number of journal articles

read during a specified period of time, and possession

of tie Master's Degree in Social Work.. Additional data

have also been collected in order to provide an overall

picture of the study sample. Iifformation (such as area

of concentration, field\placement, year awarded various
,

degrees, etc.) has been provided for that purpose.

b. Career Commitment

..Diffetent models for investigating career commitment and '

career development exist. Super (1957) Indicates an approach

1 J 0
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to analysis of the responsibilities and conflicts inherent in

different stages of career choice. The sequence is as follow:

Stage 1) Adolescence as e4loration: deVeloping a

self concept.

Stage 2) The transition from school to work:; reality

testing.

Stage 3) The floundering.or trial process: attempting

:to implement a self concept.

Stage 4) The period of establishment: the self concept

modified and implemented.

Stage 5) The maintenance stage: preserving or tieing

nagged by the self concept.

Stage 6) The years of decline: adjustment to new self.

Thus, Supe'r's typology of career choice and commitment
, .

stages provide a framework involvihg various activity alterna-

-Lives within each stage. Based upon the nature of the respon-'

dents in this investigation, the last five stages would appear'

to be most relevant, since there are no adolescents and since
N,

there are a number of respondents near retirement. Super also

. -
places emphasis on the internal workings of the individual and

the process that leads to choice. Emphasis is,placed on self-'

concept. Literature in the area of career commitment has

changed emphasis throughout the years. Super seems to emphasise

13 /
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the process more than the event. Our interest in investigating

_ this concept was inthe area of actual decisions made,, and possible
\

-7

projections as to what decisions might be made in the future.,

although certain process components were looked at_as well.

Emphasis was also placejg on the commitment of the respondent

to his profession, to his job, and questiOns were put to him/

her With that in mind. Allport (1937) discusses the.difference

between tentativeness and commitment in regard to choices that
4

'individuals make; that bifurcation is purposeful to decision-
.

making in general and very much also to decisions regarding

career. Our questions wefe aimed at determining the degreecof

commitment that tha respondents felt toward their` partituiar

careers.

c. Social Worker Client Orientation

Historically, as an emerging profession in the early 1900's

and An established profession today, social work has presented

the professional practitioner with a changing and often con-

Meting framework as to the target of intervention. Faced

with assimilating a large knowledge base that attempts to

bridge the gap between the individual and society, social work

has developed various interventive repertoires involving
t.

different methods and skills. Developing from the Charity

Organization Society Movement in the 'late 1800's social work,

took over the volunteer aspect of charity. Early in the 1900's

132t
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a split developed between (1) those social workers intent on

changing the institutions through the Settlement House Move-
-

ment (mostly a neighborhood movement at the time) to allow the

individual a more fulfilling life and (2) those social workers

who felt that the prime function of the profession was to get

the individual, to cope better with his/her environment. the

introduction of Freud's psychoanllysis into the United States_

influenced much of social work, which in varying degree's attach-
,

ed itself to the psychoanalytic model (Lubove, 1960). The

impact of the Depression of the early.1930's moved the profession

- more squarely into the public sector and biought on greater

thinking about the "environmental" aspects of man coping with -

his surroundings. In the 1950's, with great strides having

been taken in the social sciences, social work again began to re-

think the balance beteen individual and environment. Educa-

tionally, social work initially presented training through field

of service--e.g., medical social work, school social work, psy-
,

chiatric social work,- etc. Training was originally not formalized

through universities but was based in the agency on d proprie-

tary basis. Later, as social_work professional education moved

to the campus and was reformulated, methods were, and still

are, frequently divided into casework, groupwork, and community

organization work, with one aspect of community organization

being social action. Today, a generic approach to teaching

social work intervention is frequently utilized, such as thd

one presented by Pincus and Minahan (1973).

133
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The client orientation variable attempts to measure the

perception of Black school social workers in relation to the

functions. of social work. Should social workers pursue the ,

individual's unconscious as a means of bringing about improved

relationships between individAl and environment? Should the

profe'ssion be tolling towards changing institutions, where the

institutions are considered the targets of intervention, rather

than individuals? Gordon (1969) has discussed two different

frameworks As possible entries for social work intervention.

Their foci are the impinging environment and the coping

ability of the individual, respectively.

The brief discussion presented above was intended to lay

out some of the historical and current issues that make the

variable 'client orientation" so,important and essential in

regard to observing its relation to the strategies and tech-

niques utilized by the respondents in the study. Mercer (1969),

in a different conceptual context, discusses the differenCes

between the pliniCal and social systems perspectives, but her

discussion is more emphatically concerned :kith the area of

deviance investigation and the labeling process and is focused

on an interactional framework. Nevertheless, her findings

relate to the two different foci. Taber and Vattano (1970)

developed an instrument to measure clinical'and social orienta-,

134
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tions in social work., Similarly, they discuss the historical

significance of the variable,, indicating that the literature

of the .da' lea,cis o'ne to the hypothesis that the "clinical"

and "social" frameworks for intei'vention,are truly contradic=

tory. Their two'malr'premises are that the social and clin-
.

dal orientation "could be, reflected in unambiguous and rele-

4

vant statements, shown to have reliability.and validity, and

would have a signiiicant relationship with other relevant

variables;. 'clinical and social orientations represent

opposite ends of a single continuum'--that is, social workers

idlo tended to agree With 'clinical' statements would tend not

to agree with 'saial'statements.[Tber afid Vattano, 1970, p.

37]."" Starting with an item pool af 120, items not considered

satisfactory were dropped. The 62,items that remained were

presented to a random sample of NASW mem4rs and ultimately

-factor analyzed. Taber nand Vattano (1970), came up with Five

Tactors: psychodynamic-mindedness, social action., social

4,
environment- mindedness, title protection and training, and

attitude toward 'private practice. In their conclusions they

'indicate.that "the presumed structure of attitudes--the two-

camps .notion- -did not emerge in the responses of practicing

social worker's [Taber and Vattano, 1970, p. 42]."

Although the originalitem pool consisted of 62 items, the /

investigators in this study utilized only those ii-ems found

under the two factors: psychodynamic-mindeddess and social

135
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environment-mindedness. Six items were found under each pf

the twofactpes, and-subsequently 12 items. were' utilized to

evaluate the client orientation of the Black school social

worker. By means of factor analysis,,the two factots bor-

rowed from Taber and Vattano (1970) were further broken down

into four factors; as follows:' (1) pychodyhamic-mindedness,

with emphasis on the unconscious, (2) psychodynamic-mindedness,
4

with ,emphasis on ego functioning, (3)'emphasis on the social

environment, and (4)community education and prevention. The

-'further breakdown of the previous factors represents a slight

refinement, although certain1T not a substantial one, and

for purposes of analysis in this study,, the two factors of

psychodynamit- mindedness and social environment-mindedness

Iwill be Utilized,, with individual respondent scores being-v

tallied along this continuum.
v .

, In keeping with Social workers' perceptions of behavior

causadr and ,appropriate avenues of intervention, it was

decided to.examine two additional items--namely, the

factors social workers thought cauced success in schools,

and those which accounted for difficulties.

Utilizing the data from this variable, the investiga-
0.

tots thought that, from a design standpoint, there would

be a good means for evaluating the strategies an+echniqUes'

used in relation to specific problems in the school setting.-

1 0
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d: Organizational Socialization'

The= development of a theoretical framework upon which to

base discussion and elaboration of this variable draws from

-various sources. Obviously dynamics of organizatiens must

be,considered, the flow of authority, the requirement of ac-

countability. Becallse this study focuses on the functioning

a. of'professionals within organizations, the concept of profes-

'sionalization is also a vital one to consider. Members of a

profession (and social workers are,no ekception) are socialized

into accepting various norms and roles for themselves through

their professional training. Entry into an organizaition often

puts them into ambiguousosituations. Becker and Carper 0.966)

list four components of professional identification: (1) occu-

pational title and associated ideology, (2) work tasks, (3). par-

ticular organisations or institutionairPdsitions, and (4) the

significance of their position in the larger'society, Profes-

sionals moving into organizations often .develop pulls prom two

,different areas: the norms of the organization and their

'professional norms. Scott (1966) has indicated ,that profession-

als participate in two systems, t1 profession and the organj.-.

zation. He alsO indicates that the ",existence of professionals'

with, a 'bureaucratic orientation' suggests that in practice

many professionals accommodathe demands of the organization

by giving up professional co&iiments [Scott, 1966, p. 2691."

Scott (1966) also reported a study by Wilensky, who found

137 .
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that those in a particular organization who were profession-

ally oriented reported that their major problem5 stemmed

from a conflidt between the requirements of their jbb and the

standards of their professional groups. Thus, it is important

to develop various links within the organization as one becomes
,

associatedwith it. Kahn (1964), has discussed the concept

of role ambiguity--the lack of necessary information available

to a given organizational position. Role theo:iy offers the
4

concept of anticipatory socialization and role; taking, where

there is an attempt to play out ahead of_timet some of the

expectations and -roles to be assumed within the organizations.

Iri many ways, social workets are provided with some forms of

anticipatory socialization when they perform fieldwork during

their two -year graduate program. .They learn, to some degree,

what expectations will be placed upon thepwhen'they verge as

full-fledged professionals. Obviously; as students, they are

not fully accountable and have only one; foot in the agency

door; nevertheless they get some feel for norms and expecta-
.-

.tions Soffen (1969) has'discussed the need for social workers

enterinksocial work education (i.el, teaching in a school of
A, . r

/ :

_social work) to develop some orientation through interaction
f i

with those faculty already in the system. Olds (1969), developed

an instrument to ascertain the degree of socialization that

social w5rk faculty received as they'entered the school af

Isocialv work.' She found that many received little or no

1.3
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orientation. Thus, it becomes important to reach an under-

standing of the means by which workers, and in this case, pro-

>

fessionals, find out the expectations (through formal or in-.

formal means) and norms within their organization. Vari-

ous items utilized in our questionnaire attempt to elicit

Comment on various aspects of the individuals socialization

into the school setting.

Another aspect that is considered within athie variable is

the idea of perception of influefice by various groups. Respon-

dents were asked to indicate the amount of control they felt

was exercised by various groups in relation to the policies

and actions of their job. Various studies have examined au-
.

thority in organizations and its effect upon roles and role

performance. Gross (1.958) in a study of role conflict within,

a school settling, ;examined roles in the context of various

authoritative positions. Rizzo and associates (1970) have

discussed various organizational principles in relation to role

conflict' within organizations. They have indicated that'"ac-
.

',cording to the chain-of-command principle, organizations set

up on the basis of hierarcfiial relationships with a clear and

single flow of authority from ;the.top to the bottom should be

most satisfeing to members and should result in more effective

\.

economic performance. and goal.achievement than organizations

set up without such an authority flow [Rizzo andassOtiates,

1970, p. 150]." Thus, it becomes important to discover 'what
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the perceptions of authority are among those sampled in,this

study.

Various items in the questionnaire developinuCh of the

information required. Questions 10, 11, lla and llb attempt

to elicit the means by which the respondents discovered various

aspects of the positions they now occupy. Items 21a-g attempt.
. ,

to gauge the variousge'rceptions of the respondents with regard

to authority and control within the organization.

e. Perceived Autongmy,
4.0

This variable contains many of the theoretical implications .

of organizational socialization. According to Engel (197Q),

"much of the literature on organizations shares an antibureau-

cratic orientation. Because 'such factors as innovative be-,

haVior, upward and lateral communication, and individual respon-
.

sibility are not strongly evidenced in a bureaucratic structure,

it'-is portrayed aS nonviable for many types of organizations.

The reduced range of activities or discretions permitted with-
,

in bureaucracies-is assumed to bring about lowered influence.

and autonomy for.those associated with them [Engel, 1970, p. 12)."

Because of the frequent conflicts between professional and

organizational norms, professionals may often perceive a lack

of autonomy. The strictness of the authority structure is, of

course, a variable that may impact upon autonomy. Blau and

Scott (1962),reinforce the-notion that professidnals may undergo
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a loss of autonomy in a bureaucracy. Autonomy is frequently

built into the concept of professionalism. ,Greenwood,(1966)

utilizes the terms systematic body of theory, authority, cern-

munitv sanct ethical codes, and a culture in his discus-
.

sion of the ttributes of a profession. The term "authority"

appears to be salient in consideration of perceived autonomy.

In operational terms, various questions were Utilized to elitit

from the respondents the degree of autonomy they. perceived

themselves having within the organization.

Varying degrees of organizational rigidity often 'determine

the flexibility of job descriptions. Even where job descriptions

appear precise and immutable, the infOrMal organizational struc-

ture may dilute job functions. Oftentimes job descriptions

are more an administrative, budgetary function than a functional

one in actually deterpinAng which activities a'pe,TS'on migpt per-
.

form. The open-endedness of communication lines may also serve

as an indication ofithe degree of autonomy a perSon' may have.

Does information, that flows uphill receive any consideration?

Also, the quesstion of supervision must` be considered. Various

studies have looked at the degree and nature of supersion.

Scott (1965) examined supervision in a heteronomous profession-.

#

al organization and found that workers exposed to professional

training centers tended to hold higher standards for super-

visors--and hence were more critical of their supervisors--than

workers who had not had such exposure. In social work, of

14i
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course, supervision plays a major role. In developing a typol-

ogy for social work manpower, the National Association of

Social Worker's Standards for Social\ Service Manpower lists

supervision as an important variable 'in going from social worker,

(step 4) to graduate social worker (step 5).. Supervision has

both administratiVe and educational functions. The investiga-

tors thus attempted to elicit from the respondents comments

pertaining to tiv degree of autonomy which they perceived they

had on the job. The variability of their responses have been

considered in relation to the dependent variables--the various

differences in'tasks and techniques that the social workers

have employed.

f. School Compatibility

Historically, social work entered-the school system in

the early 1900's. In the tide of "environmental orientation

that shortly thereafter was gaining ground, social workers,

in the school systems realized the need to relate the

student's educational capabilities $osthe,entire social

'environment. School social workers were,originally

known as visiting teacherS; consequently, settlements

and civic organizations rather than social'ciseworkers

developed the earliest forms of school.social work (Lubove,

1960). Even in the early development of a typology for the

school social worker, relationships with other school personnel

..0
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required delineation. According to Lubove (1960), "in theory.,

the visiting teacher dealt with those for whom neither the atten-

dance officer, school nurse, nor classroom teacher was equipped.

The teacher or principal referred children whose educational

experience was obstructed by deficient scholarship, demoralizing

home conditions, misconduct, physical defect, and similar

handicaps ( Lubove, 1960, p. 39)." School social workers

\have traditionally been peripatetic, being mobile and

frequently interacting with many differentschools. Thus,

it is important to consider how they perceive others' reactiont-

to them, as well as how they fit into the school setting struc-

turally, in this instance, in regard to office use-, privatY;---7--

types of colleagues sharing the same office, and so on.

This variable may be broken down into two areas: a

struttural
?)

component ancra perceptual one. There are a series.."
-

.

of questions which attemptsto determine whether or not the

school social worker has adequate physical facilities to help

support the 'services extended fo students. The questions re-

volve around whether the worker' has an Office, whether it is

shared with others, who his office mates are, and whether shag-

ing is a problem. Different strategies and techniques might

be utilized by a worker in alL instance where there is privacy,

as compared to those employed in circumstances where an office

is shared with others. Students may feel embarrassed, to dis-

cuss different problems in the presence of others; hence, not
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only confidentiality but the goal of making the client feel

comfortable and open might be .compromised.

The second component of this variable is the perceptual

aspect of school compatibility, the means by which the worker

perceives whether co-workers think favorably of his job', whether

they think it is important, and what they know about the job.

With collegiate relationships and interdisciplinary approaches

to problem-solving so'ensconced in organizational operations
oA

today, it is important to investigate individuals' perceptions
4

of hoy others view them and their roles. Symbolic interaction,

theoretically, provides a viable framework for investigating

this phenomena: Identity is formed and stays/n the process

of formation through an individual's perception of how others

see him (Mead, 1937; Cooley, 1922). Role theory fits well into

the symbolic interactiona:3/4 framework and operationalizes many

of the concepts very well. Carrigan (1974) investigated the

perceptions of health professionals in relation to soeial-

workers'job activities 'in a hospital setting. She Concluded

that high consensus between. profesSional groups existed

on the extent to which social workers 'should be perform-
,

ing indirect professional services in the hospital in

relation to the performance of others, and that methods of

increasing professional interaction during the professional

socializatiori period needed to be developed in order for the

social work profession to achieve its fullest expression' in

effective 'patient care.

14
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g. Work Load

'Iizocki (1970) has .pointed Pout that a shift in direction

for school social work was facilitated in the 19.60's by 'the

rapidly growing number of students and the rise in social

problems. Specifically, the schools- faced a demand from the

community for educational innovation which would reflect the

complex character of the community and meet the educational

needs of the different economic, social, and cultural grOups

in a given school area. .Lundberg (1964) pointed out that

school social workers in the 1960's tried to reevaluate their

particular function in-the schools and its applicability to

the needs of the school setting. He stated that evidence for

such a reevaluation is reflected in transitions such as:
1;0

1) school social workers attempting to evaluate the

appropriate balance between/ professional time de;

voted to direct services versus time devoted to

consultative service with other school staff;

schopl 'social workers focusing more attention on

group work as a school social work method;

3) school social workers attempting to focus on effec-

tive organizational relationships with other pupil

personnel services;

school social workers' growing increasingly aware of

the need for all youth to develop social and economic

competencies,
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In 1964, a final report of the Departmental Ta,s1 Force on

Social Work Education and Manpower was published. In this

report, the following prediction was made: "Enrollment in

public schools by 1970 will approach 4'5'million On the basis

of one school social worker to each 2,000 school population

by 1970 there will be need of more than 20,000 social workers.

At the present time, there are less than 3,000 social workers

attached to public schools, leaving a gap of at least 17,000

[Departmental Task Force on Social Work Education and Manpower,

1964, p. 79]."

The accuracy of this,,prediction is reflected in Mizockifs

(1970) study, where he found that school social workers employed

in public schools of the Metropolitan Washington area were

assigned to sefve from three: to ten different schools. The ratio

of students to school social workers' average to approximately

3,500 students per school social worker. It was pointed out,

however, that the administrators and school social workers

participating in this study revealed that their school systems
r

also employed allied and pre professional personnel to ease the

ratio.

With the increasing 101ume of problems involving social

acting-out behavior within school settings, it is likely that..

school social, workers feel frustrated when they carry such

heavy caseloads and serve a number of schools.

N

14t)
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4. General Discussion of the Dependent Variables

a. Social Work Strategies and Techniques

The basic intent of these dependent variables is to deter-

mine general as well as specific strategies used by. Black school

social workers with their students. Included were attempts to

determine, for example, whether the worker used a supportive

framework for working with students or whether community re:-

sources were considered important in coming to grips with -the`

student's problem(s). Modality utilization is alsd considered

important; with what people or groups of people, for instance

does the worker prefer to work, and with whom does he/she actu-

ally work in intervening with the Black student in a school

setting?

The following is a partial list of the questions used to

M6asure.major dependent variabYes...tivt delineate strategies

used by Black school social,work_eis:.

1) #25: In the performance of your-job, have you found

any techniques or strategies which have proved par-

ticularly helpful in working with Black students?

2) #25a: Would you please tell me which ones?

3) #26: How do you identify a Black student who has a

poor self - concept?

-q#2.6a: And how do you work with a Black student who

has a poor self-concept?

3
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5) #29: In solving the problems of children, which. one,

of the following groups of people would you prefer

as a target for intexvetion?

6) #31(iii): Taking into consideration the Size of your

caseload, the number of schools assigned.to you, and

the other work-related tasks you have to perform,

please rank the list of working activities on this

card in order of the one you spend the most time doing

to the one you spend the least time doing.

b. FormulatiOn of Categories for 25a and 26a

To help measure relative relevancy of techniques and stra:-

tegies'within categories, major aspects of Hollis' (1964)

psychosocial framework have been utilized in combination with
. .

various more
-,

generc\guidelines from Bartlett's (1970) Thei

.
-it -,0

.

Common Base of Social Work Practice. Hollislassification

of treatment intervention strategies follows:

1) Sustaining proceduijes,-including various forms

of relationship-oriented procedures, affirmiAg

confidence in the client's abilities, use of

various forms of identificatidn, building on

'clients' positives, reassurance.

2) Procedures of direct influence, including sugges-

tion and-advice, diredt intervention on behalf of

the client, provision of strong opinion about a
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course of action for the client, use of should

as opposed to can or may in regard to clients.

3) Catharsis or ventilation', emphasis on the worker

attempting to encourage the client to pour out

feelings in .the interview, as ivell as emotionally-

charged merpories.

4) Reflective'consideratioff of the current person-
,

.situatioh configUration.

Encouragement of the client to think about 'he

dynamics of his response patterns or tenden ies.

6) Includes procedures for encouraging the cli nt

to think about the development of -his response

tendencies or patterns.

Bartlett (1970). listed various techniques as part of social
.

.

work method, including support,. clarikication, interpretation,
--,0

.. development of insight, use of activities and projects, pro-
.

vision of positive experiences, stimulation of group tpteractibn,

utilization of available social resources, effecting change in

immediate environmental forces operating upon the individual
0

(:)1 groups.

Based on the two frameworks mentioned and discussed briefly

above (Hollis, 1964; Bartlett, 1970), along with the variety of

responses'anticipatedrfrom respondents,fairly broad categories

I have been developed to encompass broad ascwell as narrow re-

sponses and to group differing orientations of the various

school social wbrkers.
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c; Final List of Category Sets for Questions 25, 25a,'
26 and-26a

Following are the names and definitions' (cOnstitutive and-

operational) of the category sets and categories described to

this point.

(1) Questions 25a and 26a:

Life-apace Exploration and Inquiry. The worker attempts

to elicit Material about'the client's past and present exper-
.

iences, including variou demographic material, beliefs, and

feelings. Examples in his category,would be responses that

indicated that the worker was trying to learn about the stu-

dent's relationships,attempting to' determine his/her :'.nterests,
"

exploring possible, causes of any conditions of the client.

Any reference to the taking of a social history taking, or

(finding out about, the student from his parents, would be rel

evant in this category.

,

Personality Support. Strategies presented here would be

^&those employed with the intention of the client comfort-

able,able, reducing anxieties and tensions, And helping the client

feel good about himself. Included here would be the worker's

strategiqs for 'emphasizing the reinforcing positives and

strengths of the client,,,,encouraging self-expression, helping

to develop self-esteem, providing overall encouragement and

praise, providing identification with others (Blacks in gen-

6 0
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era1, thejiorker, etc.), establishing rapport, truest, and accep-

tance, and ego-bolstering.
Sri

Self-Awareness and Self-Insight Orientation. In this cat-

go.ry, she worker, through various skills, including clarifica-
.

tIon; interpretation, confrontation, description, .and explanation,

attempts to make the client aware of, and understand,, his/het own

behavior. 4portant concepts subsumed here would be helping the

client to recognize and realize possible reasons for his behavior,

describing'behavior and itsmeaning, awareness raising, helping

the client gain insight into his talents_ and abilities, encourag%

ing self-examination, and helping the client in under'standing

values.

Provision of Positive Experiences Through Tasks and Activi-
,

ties. This category would have the worker actively seeking and

s,

finding activities and tasks for the client that would ultimately

be valuable in helping the>Client develop in a positivedirection.-

The worker should actively endorse the activity aid direlct the

client to it. Included in this category would be such things

as the worker's,encouraging, placing, and directing the client

into participating in sports, music writing, reading newspapers

and magazines, grooming,..etc. Also includ6d.here would be the

utilization of behaviooral modification techniques. This category

would provide more of an action orientation than the prelrious ones.

Use of Community Resources. This category relates to. worker

activities outside of direct intervention with the student, S

15
.
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family school peers, or teacher. It has implications for more

intervention through community resources and institutions-out-

side the school% such as making certain the client has adequate

clothing, econcmic benefits, use of such activities as Big

'Brothers, Afro-American Club, and various neighborhood organiza-
.

. tions-. c.

Use of Ethnic Identification. This category investigates

whether or not the workar use ethnic identification in discus-.

sing strategies and techniqgps. 'In developing aworking defi-
,

"nition of ethnic identification, the investigators attempted to

subsume a 1:oad range of references to race and ethnicity.
4'*frait

Exapples of ethnic and racial referents were allusions to

racial pride, distussion of Black history, mention of Afro-

-American clubs, mention of identification with Black cultural

and political leaders.

Consultants were used as judges to determine face validity

and inter-rater reliability of categories for dependent variables

25a and 26a. Both validity and reliability were considered ac-,

ceptable. (See section on reliability and validity of strategy'

categories 25a, 26, and 26a.)

.(2) Question 26 (Indicants or Joor Self-Concept, Descriptive

Negative Responses TowardSelf)..,Included in this category

are indicants that represent more of an internalized affective'

154
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frame of reference, where actions vis-a-vis others may not al-

ways be directly inferred. Included in this category would be

such descriptors, as insecurity, Motivation, projection, anger,

anxiety, depression, etc,

1

.,Negative Responses Toward Others. Included in this cate-

gOry are descriptors that imply more of an action orientation

'in relation to others in'the environment. Relationships with

others ate more directly seen. Examples would be aggressive-

ness, destructiveness, complaints about parents, acting out,

total compliance, etc.

Mention of Racial- Identif.i.caiion. Criteria for inclusion'

in this category would be any mention of race in regard to self-

concept indicants.

General Behavior Descriptors. There are various responses,

that merely indicate that it is the behavior of the'student,

per se, that indicates poor self-concept. No detail is provided

as to what particular behaviors indioate poor self-concept..

Those general descriptors are placed within this category.

Quality of Educational-Perforvance and Attendance. Var,

iouz workers allude to"educational performance as being a way of

Identifying poor self-concept. Comments such as "getting poor

grades"missing school too much," provide some evidence that

the worker thinks that thes'e are significant ways of determining

Whether a student has a poor - self concept.
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Quality of Personal Appearance. Instances where the i..,orker.

mentions various aspects of appearance, for example, dress, pos-

ture, general grooming, would be important in this category.

The investigators analyzed the 178 responses and tallied

the frequency with which each of the above 6 categories appeared,

using the findings to get an overall perspective as to what

things Black school social workers looked for.in evaluating poor
A

self-concepts in Black students.

Questions 29 and 31(iii)
.

(3)

Question 29: In Salving the problems of%thildren, which

one of the following groups of people would you prefer as tar-

get for intervention?

lows:

This item is not open-ended and the responses arenas fol-

1) Parents

2) Student's '

3) Teachers.

4) Students' Peers

The respondent would simply select one of the.. above choices.

Question 31(iii): Taking into consideration the size of

your caseload, the number of schools you are assigned, and the

other work-related tasks you have to perform, please rank the

list of working,activities on this card in order of the one you

spend most time,doing to the one you spend the least time doing.

1 5 4
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1) Work with children

2) Work with teachers

3) Work with school activities

4) Work with families

5) Work with community organizations

Looking at Questions 29 and.31(iii) together, one can see..

that one (#29) aims at evincing preference while the other one.

attempts to elicit comments on. the nature of,the actual inter-
. .

vention. It is possible then to develop some sort of congruency

measure between ideal targets and,re'il targets of intervention.,

, .

5. Procedures Followed in Developing Face Validity' end Inter
rater Reliability for Strategy Categories (Questions 25a,
26, and 26a).

Since most of the categories of strategies used in the

.study were derived by content analysis of open -ended questions;

it was necessary to develop adequate validity and reliability

measures.

Based upon the total numb.e.r of responses for each question

(approximately 150 as an average), it was decided to sample

approximately one-third of the total number. Through a process

of probability-type, systematic random sampling, every nth (3rd)

:questionnaire was chosen. In instances where the answer was

left blank or where the question was not answered, the next

consecutive questionnaire was utilized. Yhere the numbers of

cases utilized as samples vary, it is because the total N for
4

that quegtionnaire also varies.
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Packages of the sampled,questionnaires were compiled by the

investigators, along with a booklet, explaining and describing

the various categories developed for,the strategies:
ti

Three social work consultants were called into the study

to judge validiity.and reliability of the categories. Twoof

the three had consideraLle practice and teaching experience and

were doctoral candidates in social work. The third was a prac-

titioner with considerable experience.

The three consultants were presented an introduction to the

study and were told wi4t was expected of them. They were to look.

at the categories developed in relation to the specific questions,

respond to them in terms of whether they were theoretically rel-

evant, clear, exhaustive, relevant to the data at hand and to

themselves, and independently cbde the sample of questionnaires

selected, in order to determine whether suitable inter-rater

reliability existed.

Examples were discussed and it was assumed that the three

judges had sufficiently discussed the-case, to" begin coding on

an equal footing with each other and, that their frames of

,reference were similar. Since the' responses to the questions

were in the handwriting of various interviewers from the data

. 'collecting stages, there were occasions where certain words

and phrases were unclear, although such incidences v7ere,minimal.

1 J. 0
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The judges uere asked to communicate with each other when such

occasions ar,se.and to come to a common decision about the

words or phrases. Aside from such instances, the judged were

told that their coding should be independent and that thei-e

-

hould be no communication among them as to which categories
...

fi ted which responses. Frequent monitoring by.the investigators

foun that the codel's were following instructions very well.

I structions, other 'than those appearing in the booklet

itself, u re provided prior to the start of coding. Those iri-

f

structions were essentially tecaidal ones in regard to coding
7

procedures.

Discussion of the categories was held before and after the

coding sessions. The judges, all unanimously agreed as to the

face validity of a 1,categories utilizedintervention strate-

gies, ethnic identification for 25a and 26a, and also the means

of identification of s lf-concept and the indicants of self-

concept. Upon relating the categories to the data, they had

various additional comments, including various recommendations

for possible changes, some of which were later implemented by the

investigators.
4, .

In regard to inter-rater reliability, percentage of agree-

ment was utilized as the measurement. The data found in the

categordes was nominal data; and thus did not lend itself to

interval-level Pearson-r or factorial analysis of variance de-

sign used for inter-rater reliability. The results of the-

inter-rater reliability are as follows-:
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#26 Means of identification of poor self- concept

3 of 3 judges in complete agreement 33 61%

2 of 3 judges in complete -agreement 20 97%

0 of 3 judges in. complete agreement 1 2T

N/A did not answer the question 4

#25a

N =

Strategies used with Black students. generally

56

3 of 3 judges in complete agreement 23 51%

2 of 3 judges in complete agreement 17 8996'

0 of 3 judges in complete agreement 11'4:

N/A , did not answer the question

N= 45

#26a Strategies used with Black students. with
poor self-concepts

3 of 3 judges in complete agreement 24 40%

2 of 3-Judges in complete agreement 25 82%

0 of 3 judges in complete agreement 11 18%

60

From the eVidence presented for Question 26, three

judles concurred 61% of the time with two concurring 97% of

the time, In categories for Question 25a, the judges were in

comPete agreement 51% of the time and reached a majority of

agreement 89% of the time. In Question 26a, judges reached

unanimous agreement 40% of the time, and majority'agreement

82% of the time..
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require that each judge coded all theTpategories identically.

El(en one response that was not identical among the judges con-

tituted a violation of the "complete agreement."

149

The term "complete agreement" or "unanimous agreement"

indicates that every coding was identical. Because judges were

able to code more than one category, there were frequently two,

thre, or four categories coded. Complete agreement would

D. DATA ANALYSIS PLAN

1. Introduction

The nature of the data in the study prompted the investi-

gators td, use two approaches foi evaluation. The descriptive

approach attempts to describe the entire study sample through

frequencies and.percentages, in regard to the various items.

Thus, an overview of the studysample would indicate ages, exper-

ience, previous occupations, strategies,of intervention used,

size of caseload, etc. The data is often widespread since the

investigators attempted to elicit as much information as possi-

ble. The second approach is analytical. Bivariate analysis is

utilized.

2. Index Development

The investigators attempted, where feasible, to develop an

index for each of the independent variables; the index would
0

then be used to express, succinctly, the measure of the variable

being discussed. In most cases, one index was used to represent

.1.59
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the independent variable. Exceptions tre professional oriOta-

tion, where separate professional participation and professional

education indexes are used, and social worker method orienta-
1 IP

tion, where psychodynamic-mindedness and social environment-

mindedness are utilized as separate indexes. Work load and

school compatibility are not analyzed through indexes but

rather through individual items.

`a. List of Items Composing the Indexes

The following paragraphs_list the independent variables,

the various items that were compiled as part of their indexes,

and the basis for dichotomization of each item.

Professional Participation (4 items):

Have you attended two or iore professional conferences

in the past year? (yes or no)

Are you a member of two or more professional organiza-

`tions? (yes or no)

How many in-service training sessions did you attend

in the past year? (5 or more)

How many journal articles have you read in the past

four months? (7 or more)

Education,,. (4 items):

What,was your undergraduate major? (social science

or non-social science)

Do you have a Master's degree? (yes or no).
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In what discipline is that degree? (MSW or non-M5N)

Have yOu dOne any graduate work beyond the Master's

degree? (yes or nó)

Career Commitment (4 items):

Some jobs are more interesting than others. If you

had a chance to do some othe'r kind of work for the same pay,

somewhere else, would you stay with this job? (yes or no)

t ion

Are you .a social worker by training? (yes or no)

Do you plan to Continue work as a (your present p4si-
,

(yes or no)
,

What discipline is the Master -'s degree? (MSW or non-MSW)

Psychodynamic=mindedness, (6 item):

The highegt goal of social casework is to free the,

client from inner conflict. ''(varying degrees of agreement)

E'ffective help to any client dependson understanding of

unconscious motivations. (varying degfees of agreement)

The reason that delinquency and family breakdown are

getting worse:is that,the known treatment methods have never

really been given ahance on a large scale. (varying degrees

of agreement)

The prime goal of social work service*to,the unwed

mother is the discovery of, and resolution to, those personal-

ity dynamics which led her to become pregnant. (varying degrees

of agreement) r.

The large social problems of today can best be under-
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stood when they are analyzed in terms of individual behavior

dynamics. (varying degrees of agreement)

w Social workers can change society only through the`

medium of the feelings of the-individuals and groups who are,

social work clients. ,(varying degrees of agreemdht)

Social Environment-mindedness (5 items):
%

Social work has more interest and goals in common with

the public health field than with psychiatry. (varying degrees

of agreement),

Case-by-case treatment can never make inroads on soci-

ety's batic'problems. (varying degrees of agreement)

Some workers should spend more time helping communities.

accept the mentally ill rather than working with patients to

help them to Adjust. (varying degrees of agreement)

Social workers shbuld be more concerned with the impact

of the environment on clients and less concerned withpersonali-
.

ty dynamics. (varying degrees of agreement)

the opportunity structure in.which people find them-

selves is the central condition determining their behavior.

(varying degrees of agreement)

Perceived Autonomy (4,items)t

To what extent have yOu been able to carve your area oW

responsibility in' this job? (varying degrees of agreement)

To what extent have you .been able to make major.changes

in your work activities? (Varyfhg degrees of agreement)
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When You and your Colleagues make suggestions regard-

inging your job, how' often are they generalay accepted? .(varying

degrees of agreement)

In general, how often are xou and your corleague,s

encouraged to make s1ggestions about your jot)? (varying

degree's-of agreement)

Organizational, Socialization (10 items)

Hoii well did you know what was expected of you when

you first came into this job? (varying degrees of agreement)

Have there been any impo'rtant changes in the policies

and activities of your job- since you first started 'working in

'your present Plob? (yes or no)

-Were job changes (if they occurred) for the better?

(yes or no)
. .

In general, how much influence do you think the tbllow-

ing groups or persOns actually have in determining the policies

and actions of your job? (varying degrees 'of infldence)

school board

school superintendent
,

director of pupil personnel services,

your immediate supervisor

prinCipal

assistant principal

you and your colleagues

The variables "Work Load". and "School'Compatibility" did not
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have compiled indexes and were examined through separate items

:only.

b. Guttman and Additive Scaling

The investigators had difficulty in getting a high enough

Coefficient of Scalability to enable the use of the'Cuttman.

Scaling Techniques, as was originally intended. Additionally,

the Coefficient of Reproducibility, which Green indicates

should:be at least 0:90, was also nft sufficient to warrant

use' of the Guttman Techniques (Green; 1954).
-

The investigators utilized statistical consultant services

in order to develop an appropriate index for the variables,

since Guttman Scaling was not feasible. It was advised and

later determined,that an additive index would be utilized,

which essentially sought to dichotomize the various items, as-
7

sign ores' and zeroes"to the dichotomies, simply add them for

each individual, and compute summary scores for the group.

The number one wad assigned to the presence of a particular
t L

quality and the number zero to the abcerice of a particular

quality.

c. Rationale for Dichotomies

Rationale for developing the dichtomies consisted of pro

parts: (1) natural dichotomies and (2) artificial dichotomies.

The first instance was that of a natural dichotomy. In

this case the presence pr absence of a spetified trait or

accomplishment was examined. .Respondents having an,MSW, too
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large a caseload, an office arid shal-ing it, all of which could

be answered by a yes or no, were considerad a natural dichotomy.

The second instance was that of an artificial dichOtomy.
am

Inthese cases'', the investigators had to make-the decision as

towhere the dividing'point should be. Theoretical considera-
.

. . . :

tions were paramount ("Have you attended two or more profession-
.

,

al'conferences in the past year?" "Are you a member of two ort'
more professional organizations?" "How many journal articleS

have you read in the pastjfour months?")

'Accordfhily, items subsumed under the independent variables

were considered. in,ITight-of theoretical and scaling considera-

tions. Dideach item contribute to the development of a reason-

able measure of the variable? -Whs each item capable of

being dichotomized and ultimately added? .The investigators -. .

found that not, all' items i'aere additive and capable of being

scaled. Validation was accomplished thrOugh face-and contpht

validity by the investigators. In various insSances,'where

warranted,'an item was used- to compose more than one index.

Since certain of the independent variables were very much re-

lated, such a move was efficacYous. Each of the. index items

were .assigned numbers and `added, forming _an index with a number

used to represent the variable, with the impbrtant qualification

that not all items used ip the instrument were included. The

statistical consultant recommended treating the ultimate index

as an' interval-level measure: The investigators, 'however,
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thought that since the original items were dichgtomized the

ultimate index could be considered no more than a nominal

level of measurement.

As an example to illUstrate index formation, consider

career commitment and two items subsumed by it. One item

attempted to determine whether the respondent would stay in

his present position if he were given equalkpay and occasion to

move into any other position. .Respondents replied either "yes"

or "no". Theoretically, such an item was responsive to the.

amount of commitment a person had to his current Position/area

of interest. The use of a yes-no response'provided an excellent

entry into dichotomizing and adding the score as payt of an ,

additive index. A second question asked of respondents was what

influenced the respondent to enter his present positon. The

responses available included eight different choices plus an

option to denote an other category. (See questionnaire in

Appendix C, Item #33). Although the question was.interesting

and informative, the investigators had a difficult time placing

the item within the index. There appeared to be little in the

way of scaling to place the responses into additive form.

Theoretically, the investigators were unable to place the item

within the framework of a deCision or perception that indicated

a commitment to a career, although the question had-heuristic

qualities insofar as discussion and evaluating career develop-

ment were concerned.
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d. Index Reciabil'

The coefficient alpha was utilized to determine the homo-

geneity and reliability -of each of the indices developed.for .

the independent variables. Traditionally, the Spearman-Brown

formula has been used to determine internal consistency or

split-half reliability. According to Cronbach (1051), "the

conventional split-half approach has been repeatedly criticized.'

One line of criticism has been that split-half coefficients do

not give the same information as the correlation between two

alternate forms given at diffefpnt times [Cronbach, 1951, p. .

29'8]." Cronbach (1951) stated that this difference, however,

is purely semantic. He also implied that the criticism indi-

cating that the split-half'approa ivesedifferent coefficients

depending upon which items are g oup d when the test is split

into parts was valid. Coefficient alpha serves to determine

the mean of all potential split-half coefficients within a test.

There is a considerable reduction in bias. The Kuder-Richardson

(20) formula frequently used in determining inter-item homogene-

ity is simply one aspect of coefficient alpha.

The following results, were determined insofar as reliabil-

ity of the independent vari4bie indices with coefficient alpha:

1. 1. Professional Orientation
s.

a. Professional Participation 0.273

b. Education 0.661

2. Career Commitment 0.592'
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3. Social Worker Method Orientation (SWMO) 0.553

a. Psychodynamic-mindedness (not computed)

b. Social Environment- mindedness (not computed)

4. Perceived Autonomy 0.418

5. Organizational Sotialization 0.375,

The items in'our study were answered through open-ended,

closed-ended, and scaled questions. Different levels of mea-

surements resulted, with the predominance being of the non-

parametric type. Dichotomization frequently required breaking

down interval level data to nominal level data.

3. Levels of Measurement. and Indexes of the
Independent and Dependent Variables

Foflowingj.s a list of the independent variables frot

which an index was developed an, the level of measurement to

be used for statistical analysis with that index; also to be

included are the number of items within the index.

1. Professional Orientation

7 -"a. Professional Participation, 4 items,

nominal level.

h. Professional education, 4 items, nominal

level.

2. Career Commitment, 4 items, nominal level.

3. Social Worker Client Oriencation

a. Psychodynamic-mindedness, 6 items,

nominal level.
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b. Social Environment-mindedness, S items,

nominal level.

- 4. Perceived Autonomy, 4 items, nominal level.

5. Organizational Socialization - 10 items,

nominal level.

Dependent variables include-strategies and techniques

(Questions 25, 25a, 26, 26a, 29, 31iii) and tasks (Question 24).

Strategids and techniques will be treated as separate items and

as nominal level of.measuremeni. Social work tasks will form

nominal level.
' N

4.

N.

Dichotomization of Indexes

a. IndependentVariables

For the purposeof analyzing the independent variables,

both separately.and with the dependent variables, the investi-

gators reduced the insifxes further by dichotomization.

The following table provided a description of the criteria

used to develop indexes for the.independent variables as well

as for'the specific items for which no index was developed.

Range
of Items Low/No High/Yes

Professional Participation 0-4 .0-2 3-4

EdUcatiOn 0-4, 0-2 3-4

Perceived Autonomy 0-4 0-2 3-4

Career Commitment

(continued)

0-11 0-2 3-4
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Range
-of Items Low/No

1N.

High/Yes

Organizational Socialization 0-10 0-5 6-10

Psychodynamic-mindedness- 0-6 0-3 4-6

Social Environment-mindedness 0-5 0-2

Work Load Itenis:

Number of Schools 0-200 0-60 60 & above

Size of Caseload 0-201 0' -.60 61-201

Average Size of Schools 0-5000 0-2000 Above 2000
students

,School Compatibilty Items:

Office at School No or Yes

Sharing an Office No or Yes

Whether Sharing an Office No or Yes
Interferes

b. Dependent Variables (Tasks)

Discussion of strategies and techniques insofar as catego-

rization and coding are concerned was presented earlier (see

Section 4). Use of certain tasks by school social workers was

the second major dependent variable investigated. The factor

7"
analysis reduced the 57 items into 7 scales or factors, and

total scores by individuals for each of the factors were com-

piled. For example! a factor that contained 4 items would

allow a maximum score of 24, since each item was scored along

a 6-point Likert scale. ,A respondent could score from 0-24

10
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On that particulv scale. Each factor was then dichotomized

at the midpoint to provide high and low categories" for each

factor. For example, Factor II ha:s a range of 0 -84; 42 was

the midpoint and served as the cut-off point for high-low

scoring. The table below presents the factors and the cri:

teria used in dichotomization.

Items Range of Scores Low High

Factor I -19 0-114 0-57 58-114

Factoi II 14 0-84 0-42 43184

Factor III 8 0-48 0-24 25-48

Factor IV 4 0-24 0-12 13-24

Factor V 2 0-12 0-6 7-12

Factor VI 3 0-18 0-9 10-18

Factor VII 3 0-18 0-9 10-18

"High" and "low" or "yes" and "no" on a particular independent

variable was then analyzed with the nominal levels of the de-

pendent variables, strategies, and tasks.

5. Statistical,Approach

Percentages, means, and standard deviations were used in

analyzing independent variables and dependent variables sepa-

rately. Chi-Square was used as a measure a the significance

of the difference between independent and dependent variables.

As the study was to be exploratory and one objective of the
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investigators was to formulate potential hypotheses, this

approach seemed appropriate. Using "career commitment" as an

example, the investigators attempted to establish: (1) ivhat

degrees of'career commitment existed within the sample, and

(2) whether degrees of career commitment were statistically

related to use of different strategies and tasks.

6. Factor Analysis

Factor analysis was used on two occasions during the study.

The initial 55e was to examine responses to the modified Taber-

Vattano (1970) instrument measuring social worker client

orientation. A second use of factor analysis was in determin-

ing patterns in the clusters of items under school social work-

er tasks.

7. Limitations

Certain limitations in regard to data analysis were sa-

lient. Reliability coefficients (alpha) for the independent

variables were low, indicating weak reliability. The validity

of the independent variable indexes are uncertain. Their

formulations were based on a review of the literature and face

validity found by the investigators. -)
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SCHOOL SOCIAL WORK TASKS

Factor 1

Casework Services to Child

Percent of Variance = 53.3

Task Description

'Help the child identify the conflict's and behavior which .

interferes with constructive interaction with others..

Help the child gain insight into his emotional problems.

Offer the child opportunities to talk out conflicting .

feelings and goals in order to establish priorities.

Communicate to the child the improvement which can be
expected in7himself and/ot family.

Help the child develop his personal, educational'goals,
or values:

Help the child understand his abilities.

Help the child develop new attitudes or modify old ones.

Help the child understand his relationships to important
adults in his life.

Help the child control or express his feelings appro-
priately.

Interpret to the child reasons for his behavior'and his
relationShip to others.

Interpret to the child the nature of his parents'
authority over him.

Work with an individual child in a casework relation-
ship.

0

Interpret to the child the nature of the school's
authority over him.

Clarify the scbool's- 'social and academic expectations
and regulations with the child.

174

Rotated
Factor .

Loading
Scale

.86 4.645

.84 4.402

.83 4.798

.82, 4.479

.82 4.788

.82 4.701

.78 4.822

.76 4.530

.75 4.825

.71 - 4.485

.63 3.969

.63 4.588

.60 ,4.018

.57 4.390
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SCHOOL SOCIAL WORK TASKS

Factor I
(Continued)

Task Description

Rotated
Factor
Loading

Scale

Explain the ways in which a Aild's emotional or social
problems nay affect his academic performance. .51 4.904'

Help the teacher discover the child's resources for I

achieving success; .51
I

14.196

Work with groups of children, using the group process. .49 13.311

Distinguish between normal and problem behavior in a /

child. .48 / 4.940

DiscuSs with the teacher the nature of her interactions
with the child. .47 .4.315

Utilize individual and/or group discuision to develop

individual understanding and the,growth of a positive .44

self concept.

Help the teacher recognize possible differences in the

value of the child and teacher.

NssesS.the child's functioning in relation to his
neighborhood patterns and other cultural influences.

Encourage children and families to ask for and make

maximum use of commuity "supplementary" or "enabling"

services.

Help parents develop realistic perceptions of their

child's academic potential and performance, his
limitations, and his future.

Recognize specific social and' educational factors
which limit a pupil's progress.

3

4.250-

.43. 4:125

.36
11

4.575

.35 4.503

.351 .4.262

.35 -5.136

440#
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SCHOOL SOCIAL WORK TASKS ,

Factor 2

Information Gathering and Services to Parents

petcent of Variance = 15.5

Task Description

Obtain from parents information on the child's behavior
at home and his.previous devefOpment and experiences.

Clarify with the parents the nature of the child's
problems.

Obtain from parent-: information abou the family's
functioning.

Help parents see how they contribute.to their child's
problems (for example, through their own marital
problemspooi home conditions, or by their particular
.methods of'child care).

Help parent develop realistic perceptions'of their child's
academic potential and performance, his limitations, and
his future.

Obtain information from other agencies that have had exper-
ience with the child and/or his family.

Clarify with the parents the school's socialand academic
expecttitions and regulations.

Make suggestions as to how the parents can improve their
relations with their child's teacher and with his school.

Explain the ways in which a child's emotional or social
problems may affect his academic perfdrmance.

Distinguish between normal and problem behavior in a
child

Encourage children and families to ask for and make
MaXiMLIMil;C of community "supplementa.y"'or "enabling"
services.

A
Facilitate services and activities that help to modify
the parents' attitudes, their understanding and accLptance
of their children and the school.

7I;

Rotated
Factor
Loading

Scale

.71 4.682

.74 4.637

.71 4.637

.67 4.369

4.262

.50 4.347

.49 4.397

.48 4.606

.45 4.904

.43 4.940

.42 4.503

.42 4.183
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SCHOOL SOCIAL WORK TASKS

Factor 2
.(Continued)

Task Description

167

R6tated ;

Factor Scale

Lo'ading

Recognize specific social and educational factors which
limit a -pupil's progress. fv?

Assess the child's functioning inrelation to his neighbor-
hood patterns and other cultural influences.

Help the teacher recognize possible differences in the
value of the child and teacher.

Facilitfle services and activities that help to develop
skills chich will improve the family''s influence with
the child.

Obtain psychiatric, psychological, or social casework
consultations when problems in diagnosis occur.

Consult with other special service personn61 to develop
and coordinate an overall treatment approach for the child.

Discuss with the teacher the nature of her interactions
with the child.

177

.41 5.136

.40 44575

4.125

.38 3.910

.38 3.814

.37 3.970

.36 4,315
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SCHOOL SOCIAL WORK TASKS

.

Factor 3

Community Leadership and Part4cipation

Percent of yarianee = 8.1

Task Description

Work with grOups of parents to organize and channel their
concerns about the problems of 4eir school system.

Help to bring about new outside-of-school programs through
work with pdrt-time employees or other interested persons.

Rotated .

Factor Scale

Loading Mean

.61' 2.677

. .59 2.470

Plan ar, conduct educational meetings with groups of parents
to increase their'kbowledge about their Children's develop- .59 2.463

pent, their ro],e ns parents, and so on.

Work with community agencies, individuals ip ider.tificatiofv.
and coordination of unmet needs of the comthunifty. .59 3.423

Encourage administrators to devylop.cooperative. working
relaCi:mships with commupity agencies. :52 1 3.139

Identify and point out to appropriate individuals and
groups the relative effectiveness of new dpproaches 'chosen. :49, 73.485

Facilitate services and activities that help to modify the
parents' attitudes, .their understanding and. acceptance of .48 4.183
their children and the school.

Work with school administrators, individually or in groups,
to examine the symptoms and deterinine the causes of piob- .36 3.302,

lems in the-,school system.
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SCHOOL SOCIAL WORK TASKS

Factai 4

Involvement and Policymaking with School' Personnel

Percent of Variance = 6.6

Task Description

Involve the principal in plans concerning a case and
suggest ways he may help deal with the problem.

Discuss with the teacher the nature of interactions
with the child.

Consult with school administrator in the formatidh of
administrative policy which directly affects the

welfare of pupils..
,

Assist in in-service training of teachers or admin-

istrators.

Participates on school committees to improve effec-

tiveness of all the special services.

Help teacher discover the child's resources for

.achieving success.

4

\ 170
r.

47

169

Rotated
Factor
Loading

Scale
Mean

.59 4.430

.47 4:315

.44 ' 3.301

.38 2.401

.38 2.939

.36 4.196

1.
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SCHOOL SOCEAL WORK TASKS

Factor 5

Home Visiting

Percent of Variance = 4.6

Task Description
Rotated
Factor Scale
loading Mean

Check on attendance by making home visits in cases of.;,
prolonged or unexplained absences.

Makefegular visits to parents to maintain a liaison
between home and school in order,to reinforce parentS'
interest and concern for their child's school life.

1

.40

I

4

.72 3.705

.61 4.060

a
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SCHOOL SOCIAL WORK TASKS

Factor 6

Interpretation of Authority Relationships to Parents & Child

Percent of Variance = 3.8

Task Description

Rotated

Factor Scale *

Loadin Mean

Interpret to parents who are ignoring school regulations the
nature of the school's authority and its expectations.

Interpret to the child the nature of the school's authority
over him.

Interpret to the child the nature of his parents'-authority
over him.

.66 3.876

.61 4.018

.42 3.969
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,SCHOOL SOCIAL WORK TASKS .

'Factor 7

Planning and Assessment of School Services

Percent of Variance = 3.1

Task Description
Rotated'

Factor Scale. ;*

Loading- Mean

Work with school administrators, ipdividually or in groups,
to examine the symptoms and detexmifte the causes of problems .54 3.302

in the school system.
.

A

,

1 .2

.

9'

-. .

f

. 4
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